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1.  UPSTANDERS: Righteous Stories  
Full Narratives of Righteous stories (the stories in RED are included in the digital resources)

Albania 
Assisi 
Bukowska, Joanna 
Danish rescue 
Feng Shan, Ho 
Gies, Miep 
Hos, Kees 
Korkut, Dervis 
Kostanski, Jan 
Le Chambon 
Lipszyk, Aldona 
Lutz, Karl 
Renot, Eugenia 

Rossner, Alfred 
Ruczkan, Helena 
Schindler, Oscar 
Shibata, Mitsugi 
Skowron family 
Slooten family 
Sugihara, Chiune 
Ulkumen, Selahattin 
Van Den Borren family 
Van Rangelrooy family 
Wallenberg, Raoul 
Zuidema, Mies & Wim 

JOANNA BUKOWSKA – RESCUER OF BABY DANKA, NOW DIANE ORNER (POLAND) 
• Power of one, covert action 

 
FULL NARRATIVE 
Joanna Bukowska was born in 1912 in Posen, Poland. In 1937 she was employed by the 
Grunberg family in Lodz to look after baby Danka. In 1939 the Nazis entered Lodz and the 
Grunberg household moved to Koszyce, where Danka’s grandparents lived. Jews could still live 
reasonably freely there.  

By 1942 most Jews in Poland feared deportation. To save Danka, false identity papers were 
made indicating she was Joanna’s child. Joanna abandoned her boyfriend, hid 5-year-old Danka 
under blankets in her cart and left Kosyzce for Lublin.  

Joanna’s friends were afraid to hide them, so they moved frequently. Joanna was a staunch 
Catholic, so Danka was baptized and given a legal Catholic certificate, but they were both dark-
haired and suspect. Soon they moved to Warsaw, living outside the Ghetto for 5 months. After 
liquidation, the Nazis conducted searches for remaining Jews in the ghetto. A Nazi officer 
questioned Danka about her Catholic upbringing, so they decided it would be safer to volunteer 
for work in Germany. In May 1943, Joanna and Danka were sent to work on a farm in 
Leopoldsville, 20 kilometres from Vienna. In 1945 they were hidden in Vienna, until liberated by 
the Russians.  

Danka still remembers the bombing and the stench of dead bodies. After liberation they 
returned to Poland, travelling 3 weeks by freight train through Hungary. In 1947 Joanna helped 
Danka find her family. Danka emigrated with her family to Australia in 1960, married here and, 
as Diane Orner, welcomed Joanna into her own family when she came to visit Australia in 1976. 

Joanna was a morally secure person with a strong sense of loyalty and duty. After the war she 
wrote how shocked she was at the behaviour of the local people, who treated her with such fear 
and callousness just on suspicion that she may be Jewish or caring for a Jewish child.  

 

FENG SHAN HO  (AUSTRIA) 
• Defying authority on the basis of conscience – not ‘just following orders’ 
• Overt action 
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FULL NARRATIVE 
Feng Shan Ho was one of the first diplomats to save Jews by issuing them visas to escape the 
Holocaust.  

After Austria was annexed by Nazi Germany in 1938, the 185,000 Jews who lived there were 
subjected to a reign of terror. The only way for Jews to escape from Nazism was to leave Europe. 
In order to leave, they had to provide proof of emigration, usually a visa from a foreign country. 
But few countries were willing to take Jewish immigrants. 

Unlike his fellow-diplomats and against the express orders of his immediate superior, Feng-Shan 
Ho, the Chinese Consul-General in Vienna, issued visas to Shanghai to anybody who asked for 
them. Ho risked not only his career but also his life by issuing hundreds, perhaps even thousands 
of visas, allowing many thousands of Austrian and German Jews to escape the clutches of the 
Nazis and almost certain death. It is estimated that his actions saved more than 3,000 Jewish 
lives. 

After a long diplomatic career, Feng-Shan Ho retired in 1973, and died in 1997 at the age of 96. 
In 2000, he was posthumously given the title of Righteous Among the Nations for his courage in 
issuing Chinese visas to Jews in Vienna in spite of orders from his superior to the contrary. 

He epitomises the old saying: “He who saves one human being saves the entire world.” 

 

MIEP GIES – SUPPORTER OF ANNE FRANK (THE NETHERLANDS) 
• Power of community – allies 
• Note that we would not have Anne Frank’s diary if she had not hidden it 

 
FULL NARRATIVE 
Miep Gies [pron: Mip Geez] was one of the Dutch citizens who hid Anne Frank, her family and 
four other Jews from the Nazis in an annex above Anne's father's business premises in 
Amsterdam during World War II.  

Anne Frank, who was only 13 years-old at the time, wrote in her diary about the daily lives of 
the people who were confined together in the secret annex and who lived in constant fear of 
being discovered. 

Each day, Miep would try and obtain the items that the group had requested, including food and 
Anne’s precious writing paper.  

In 1944, after two nerve-wracking years in hiding, the group in the attic was betrayed and 
arrested. The next day, Miep went to the police station to try to find them. She offered money 
to buy their freedom but wasn’t successful.  

Miep and the other helpers could have been executed if they’d been caught hiding Jews; luckily, 
the police officer who came to interrogate her was from her hometown and decided not to 
arrest her or the others. 

When the Frank family and the others were arrested, Miep Gies kept Anne’s writings for 
safekeeping, which the Nazis had left behind when they ransacked the annex. Because of Miep’s 
courage, Anne Frank’s diary has inspired millions of people around the world, allowing Anne to 
fulfil her wish to “go on living even after my death.” In 2010, Miep Gies died at the age of 100. 

It is thought that Anne Frank died in the Bergen-Belsen concentration camp about 6 months 
after she was taken from the secret annex. She was 15 years old.  

Her diary, first published in 1947, has sold over 30 million copies and been translated into 60 
languages. She has come to symbolise “one voice who spoke for six million—the voice not of a 
scholar or a poet but of an ordinary little girl.” Of the 8 people who hid in the secret annex, only 
Anne’s father Otto Frank survived the war. When he returned to Amsterdam Miep Gies gave 
him his daughter’s diary. He would later publish it to universal acclaim. 
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KEES HOS (THE NETHERLANDS) 

• People power - allies 
 

FULL NARRATIVE 
In the summer of 1942, Kees (Cornelius) and his wife Tina agreed to shelter their Jewish friends, 
Hans and Annetje Polak, and their daughter Chaja (then called Lineke for safety reasons) at 
their home in Rijswijk, Holland. 

In 1944, the German police raided their house, and Hans and and Annetje were arrested. Tina, 
who was pregnant, convinced the Nazis that Chaja/Lineke was her own child. 

Kees was later arrested with others from the Resistance movement. After five months, Kees 
escaped with their help, and then tried, unsuccessfully, to rescue Hans and Annetje from Camp 
Westerbork. Hans was transported to Dachau where he perished in 1945. Despite the danger, 
Kees and Tina also took in another Jewish woman, Marietje Van Rooyen. 

At the end of the war, Annetje returned from Auschwitz, retrieved Chaja, and remarried. In 
1956, Kees and Tina together with their children, Eake and Peter, migrated to New Zealand, but 
maintain close contact with Chaja, Annetje and Marietje in Holland. 

Kees lived in the Latrobe Valley for many years and became a very well-respected artist and 
teacher. He received the Medal of Honour from Yad Vashem in Jerusalem and said, “I feel 
grateful and honoured to be part of such a wonderful Jewish family. I don’t think I did any more 
than any decent person should have done.” 

Kees died in December 2015 aged 99. 

 
DERVIS KORKUT (YUGOSLAVIA) 

• Risked his and his family’s lives to save someone from a different community and religious 
background 

•  “what comes around goes around” – if Dervis Korkut had not saved Mira Papo, Dervis’s 
daughter would not have found refuge in Israel during the ethnic cleansing of Muslims in 
Sarajevo in the 1990’s 

 
FULL NARRATIVE 
Dervis Korkut was the Muslim Director of the Sarajevo Museum in Bosnia. When the German 
Army occupied Sarajevo in 1941, the Commandant asked Korkut to head a collaborationist 
Muslim community. He refused. A few months later a caretaker at the Museum brought a 
young woman, Mira Papo to see him.  

Barely out of high school, Mira had no home, no papers and no family. She was a Jewish girl 
who had been fighting with the partisans but now, with the onset of winter, she desperately 
needed sanctuary. Korkut took her home. “She will be staying with us for a while,” he told his 
wife Servet, “We can say she is household help. She will pose as a Muslim and her name will be 
Amira.”  

Servet knew that families harbouring Jews suffered the same penalty as the Jews – death. 
Nevertheless, she agreed. So Mira, the Jewish girl, began living the routine of her Muslim 
rescuers. She had lost her own faith by then, but she respected the Korkut’s faith. Finally, as the 
war turned against the Nazis, the Resistance re-organised and Mira bade her protectors 
farewell and rejoined the partisans.  

In an ironic turn of fate, more than fifty years later, Mira’s son was able to welcome the 
Korkuts’ daughter and her family after they were expelled from their Kosovo home and 
provided her with refuge in Israel.  

Korkut, as a Museum Director, had deep respect for the religious and cultural treasures of non-
Muslims. When a high-ranking German officer asked to see the Sarajevo Haggadah, a priceless 
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14th century illuminated manuscript which described the Exodus of the Jews from Egypt, 
Korkut told the officer, ‘Alas I regret to tell you that the book vanished two years ago.’ Because 
of his integrity and courage, a treasured artefact was preserved from the Nazi pillagers for 
future generations.  

 
JAN KOSTANSKI (POLAND) 

• He was only 14 years old when he started smuggling food and messages into the Warsaw 
ghetto 

• Who influenced him? 
 

FULL NARRATIVE 
Fourteen-year-old Jan Kostanski lived in Warsaw with his mother Wladyslawa and two sisters, 
in the home of Jewish widower Isaac Wierzbicki, his two children and his elderly parents. Both 
families respected each other’s religious beliefs.  

In 1940 when the Jews of Warsaw were forced into the Ghetto the families were separated: Jan 
and his family remained outside, while the Wierzbickis were inside. As a non-Jew, Jan was able 
to enter and frequently smuggled food and messages into the Ghetto.  

In 1942 deportations to Auschwitz began. Jan and his mother recognized that they could not 
save the entire Wierzbicki family and that a terrible choice would have to be made. Jan and 
Wladyslawa took Isaac and his children, Naha and Noah into hiding. At great personal risk, Jan 
continued to smuggle food and false identity papers. At one point he was captured, beaten and 
imprisoned, but escaped.  

In September 1944 Warsaw was bombed and civilians were evacuated. Wladyslawa and Jan’s 
sisters left, but Jan stayed on, hiding Isaac, Naha and Noah in a bunker for 105 days, and 
supplying many others with food and shelter.  

After liberation, Jan was reunited with his family in Lodz, but Polish fascists called him a ‘Jew 
lover’ and threatened to kill him, so he and his family left Poland. In 1946 Wladyslawa married 
Isaac, Jan married Naha and they moved to Germany. In 1958 Isaac and Wladyslawa migrated 
to Israel and Jan and Naha migrated to Australia. In 1984 Jan Kostanski and his mother were 
honoured by Yad Vashem as Righteous Among the Nations. Jan is witness to the many 
unnamed heroes who helped to save lives in difficult and dangerous conditions.  

 

ALDONA LIPSZYC (POLAND) 
• Power of one 
• She sheltered 22 people  

 
FULL NARRATIVE 
Elizabeth Gorski together with her mother Helena Fiszhaut were among those saved by Aldona. 
Elizabeth was only 12 years old when the war broke out and 13 when she was forced to live in 
the Warsaw Ghetto. 

Someone called Aldona’s home the “house without walls” as it stretched to accommodate 
anyone looking for shelter. In all, Aldona sheltered 22 people during the Nazi occupation. 

Both Aldona’s house in suburban Warsaw and her country cottage, a gift from her in-laws, saw 
a continuous stream of Jewish refugees and Polish resistance fighters looking for shelter during 
the war. 

Aldona Lipszyc, although born into a Polish Catholic family, married a Jewish man who 
converted to Catholicism. They had seven children.  

Aldona’s husband died before World War II began, leaving the family in financial difficulties and 
yet Aldona, who could hardly feed her own family, nevertheless sheltered and helped a number 
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of Jewish people and Polish resistance fighters to survive during the five years of Nazi 
occupation.  

If someone was caught helping Jews the penalty was death for the entire family including 
children. Aldona’s seven children were in even more danger than most as, under Hitler’s laws, 
having a Jewish father meant that they were Jewish. 

Yet this did not deter Aldona from sheltering anyone needing help. She even provided a night’s 
accommodation and rail tickets to Warsaw to people who were jumping out of trains which 
were carrying them to death camps. Aldona also carried food as often as she could to a Jewish 
family hiding in a dugout in the forest. 

Aldona was awarded the title of Righteous Among the Nations by Yad Vashem in 1996 on the 
100th anniversary of her birth. 

Among the people she had helped to survive were: Professor Ludwik Hirszfeld, a medical 
scientist, who became world renowned for his work on blood groups; Romana Duracz, wife of a 
Polish solicitor specialising in political trials; Olga Grosfeld, with daughter Eva (Olga’s husband 
was a member of the Polish Government in exile in London); and Helena Fiszhaut with daughter 
Elizabeth (Elizabeth Gorski, now deceased), who immigrated to Melbourne. 

 
 CARL LUTZ (HUNGARY) 

• Defying authority on the basis of conscience – not ‘just following orders’ 
• Overt action 

 
FULL NARRATIVE 
Carl Lutz was appointed as Switzerland’s Vice-Consul to Budapest, Hungary, in 1942. Soon after 
taking up his position, he began issuing Swiss safe-conduct documents that allowed almost 
10,000 Hungarian Jewish children to emigrate to Palestine. 

In 1944, several weeks after they occupied Hungary, the Nazis began deporting Jews to 
extermination camps. Lutz negotiated with the Hungarian authorities and gained approval to 
issue protective letters to 8,000 Hungarian Jews for emigration to Palestine. Lutz made sure 
that these letters covered not just individuals but also their families so that the letters 
protected almost 50,000 Jews as potential immigrants to Palestine. 

He also set up many safe houses around Budapest, declaring them Swiss territory and therefore 
off-limits to Hungarian forces or Nazi soldiers. As a Swiss consulate official, Carl Lutz was 
protected by diplomatic immunity. 

However, his efforts to undermine the Nazi death machine were so bold that, in 1944, the 
German representative in Hungary, asked for permission to assassinate Carl Lutz. He never 
received a reply. 

Due to Carl Lutz’s heroic actions, half of the Jewish population of Budapest survived and was 
not deported to Nazi extermination camps during the Holocaust. Lutz is credited with saving 
over 62,000 Jews, the largest single rescue operation of Jews in World War II.  

In 1964 he was awarded the title of Righteous Among the Nations by Yad Vashem. 

 
EUGENIA RENOT (POLAND) 

• Nun who saved 13 Jewish children in an orphanage 
 

FULL NARRATIVE 
Eugenia was born into a farming family in Wengrow, Poland. In 1939 she became a Catholic 
nun. She was sent to work at the Catholic orphanage in Przemysl which cared for 40 Polish 
children. Fearing the Nazis, desperate Jewish parents who were about to be deported also 

https://en.wikipedia.org/wiki/Nazi
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brought their children to the orphanage. Pinned to the nappy of one Jewish baby was the last 
Will and testament of his parents.  

Eugenia’s courage and intelligence helped save 13 Jewish children. She learned to scavenge for 
food, repair shoes and make medicines, all to avoid bringing outsiders into the home. ‘I knew I 
was risking all our lives to protect them,’ she said, ’but what kind of a Christian would I have 
been if I had put my own safety first.’  

After the war she returned the Jewish children to a Jewish orphanage. Some were reunited 
with their parents; others went to Israel. Eugenia now lives in Melbourne. In 1980 she fulfilled 
her dream of meeting the 6 children who now live in Israel. She was honoured by Yad Vashem 
as a Righteous Amongst the Nations.  

 
ALFRED ROSSNER – AN EMPLOYER (GERMAN) AND RESCUER OF KITIA ALTMAN AND OTHERS 

• Maverick action - the same nationality as the perpetrators 
• Covert action 

 
FULL NARRATIVE 
Alfred Rossner was born in Germany in 1906. Rossner had polio as a child and walked with a 
limp which gave him an exemption from the army. He went to Bedzin eight months after the 
German invasion of Poland, possibly because a former Jewish employer who had been expelled 
from Germany in 1938 was now living there. Bedzin was a Polish town in Upper Silesia which 
the Nazis annexed to Germany after the invasion. Eighty per cent of the population were 
Jewish. 

Rossner then went to the occupying German authorities and asked to help the war effort by 
serving the Fatherland in a non-military capacity. As he had never been active politically, and 
had worked in a textile factory, he was appointed as trustee and manager of a large clothing 
factory in Bedzin. Rossner’s factory soon became the largest employer of Jewish forced labour 
in the town. Rossner operated directly under the authority of the SS and his task was to 
produce uniforms for the German army. More significantly, he used his intelligence and 
humanity to work from within against a system which he deeply despised. 

Kitia Szpigelman was 17 when the Nazis invaded her home town. She managed to get herself 
assigned to the Rossner factory. She and several others gave testimony after the war to 
Rossner’s innate decency and kindness. He managed to obtain better food for his workers to 
make up for the near starvation rations. He bribed senior SS officials by making sure that his 
best artisans were used to supply officers, their families and girlfriends with beautifully tailored 
clothing. He arranged that his workers and their immediate families were given special passes 
which protected them from deportation to the camps. He also gave prior warnings of 
deportation orders and provided financial support for Jews in the Underground who were 
planning escape and resistance. He was also in touch with a small group of German officers who 
were not Nazis and were prepared to help in arranging escape routes. Kitia was offered such an 
opportunity by Rossner but she refused, fearing separation from her friends and family. 

In August 1943 the ghetto was ‘cleansed’ in an SS action. Rossner managed to pull many people 
from the trains by arguing that they were required to finish important Army contracts. Soon 
afterwards Rossner was arrested and accused of aiding and abetting Jews. In January 1944 he 
was hanged by the Nazis. 

In June 1944 Kitia and the last remaining Jews of Bedzin were transported to camps where 
conditions were bitterly harsh. Kitia survived, came to Melbourne after the war, married, and 
had a family. As Kitia Altman, she guided at the Holocaust Museum and volunteered for 
Courage to Care. She instigated the investigation that led to Alfred Rossner being awarded the 
Medal of the Righteous at Yad Vashem. 
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HELENA RUCZKAN (UKRAINE) RESCUER OF AMALIA  WAJSMAN  
• Covert action at constant peril 

 
FULL NARRATIVE 
Helena Ruczkan (Pron: Rooshkan) was the nanny in the Wajsman (Pron: Wiseman) household in 
Ukraine when the Second World War began.  In 1941, the Nazis killed the entire Wajsman 
family except for 7-year-old Amalia. 

Amalia’s life was saved by the heroic efforts of Helena who smuggled her out of the ghetto and 
hid her in the Wajsman home in which she still lived, even though it had been requisitioned and 
was being used by Nazi officers.  

For the next two years and a half years, Helena hid little Amalia in cupboards, laundry baskets 
and suitcases, living in daily terror and danger by hiding a Jewish child, as discovery would have 
meant instant death for them both. 

The bond between Helena and Amalia was too strong to be broken. She loved the little girl as if 
she was her own. When Amalia, with her husband Feliks and daughter Pauline, migrated to 
Australia in 1959, Helena came too. She lived with Amalia as a cherished member of the family 
for the rest of her life. 

 
OSCAR SCHINDLER (GERMANY) RESCUER OF THOUSANDS 

• Same nationality at the perpetrators 
• Covert action 
• An antisemite whose perspective was changed by one incident 

 
FULL NARRATIVE 
A gambler, shameless womaniser, black-marketeer and a Nazi – Oskar Schindler was all of 
these. Yet by the end of the war, he had spent his last cent and risked his own life to save the 
lives of 1200 Polish Jews. 

Schindler followed the Nazis into Krakow, Poland in 1939 with big profits on his mind. Buttering 
up the local Gestapo with women, money and alcohol, he soon acquired a Jewish-owned 
factory, staffed by the cheapest of all labour – Jews. Yet he always ensured that they were 
properly fed and not mistreated.  

In 1942, when he witnessed a Nazi raid in the Krakow ghetto, he came to see his Jewish 
workers as not just cheap labour, but innocent people exposed to barbaric cruelty. “I was now 
resolved to do everything in my power to defeat the system,” he said. 

By 1944, with the Russian army approaching, the Nazis moved many of Poland’s remaining Jews 
to Plaszow concentration camp. Here Schindler set up his own compound for his Jewish 
workers and created his famous list, giving each worker a fictitious job, supposedly vital to the 
war effort. In fact, for the year of its operation, the factory produced defective bullets for 
German guns. At the same time, Schindler had food and medicine smuggled into the barracks.  

Schindler’s courage to care has been immortalised in the movie Schindler’s List. 

 
MITSUGI SHIBATA (CHINA) 

• Defied authority to follow his conscience rather than following orders 
• Overt action 

 
FULL NARRATIVE 

Mitsugi Shibata was the Vice-Consul in Japanese-occupied Shanghai in China. In 1942, three 
senior Nazi officials visited the city with a plan to exterminate the 17,000 Jews who lived there. 
Many of these people had only just escaped the clutches of the Nazis in Europe. 
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When Shibata heard of the plan he was horrified and he told seven Jewish leaders, even though 
he knew this was treason. Believing that the Japanese government would not support such a 
plan, Shibata and the Jewish leaders informed the authorities in Tokyo of the proposed 
extermination. When the local commander of the secret police found out, he imprisoned and 
tortured Shibata and the Jewish leaders. However, their message had reached Japan and the 
extermination plans were stopped. 

Mitsugi Shibata was sent back to Japan in disgrace and expelled from the Japanese Foreign 
Service. 

In 1977, he was recognised for his bravery as one of the Righteous Among the Nations with a 
special ceremony at the Jewish Community Centre in Tokyo. 

 
SKOWRON FAMILY (POLAND) RESCUERS OF HARRY BETTER 

• Harry acknowledges he is not sure he could risk his children’s lives as his rescuers did 
• Harry’s son Nathan is now a cardiologist in Melbourne who saves lives 

 
FULL NARRATIVE 
Harry Better was born in a village in the South of Poland. When the war broke out, his father 
was taken by the Russians and eventually sent to Siberia, leaving his mother alone with three 
young children.  

The policy of the invading Nazis was first to segregate Jews into sealed ghettoes and ultimately 
to exterminate them. Harry’s mother and the children were forcibly transferred to the ghetto at 
Sosnowiec. In 1942, when Harry was seven, it became known that all Jews in the ghetto were to 
be sent to Auschwitz. A Jewish friend who was working in the German ghetto office managed to 
pluck Harry from the train. His mother and one sister perished in Auschwitz.  

Harry and a girl cousin were hidden by the Skowrons, a devout Catholic couple. As Harry was 
circumcised, they decided it would be safer if he could be kept isolated from other Polish 
children, so it was put about that he was a retarded orphan who had come to live with the 
Skowrons. He would not be sent to school.  

Harry spoke little, ran away from visitors, kept his eyes downcast at all times and played the 
role assigned to him. He attended church as a member of the family, but the Skowrons did not 
force their religion on him. When Harry’s cousin died of pneumonia, the Skowrons took the 
huge risk of going to the Jewish cemetery at night to personally bury her. They continued to 
care for Harry until the end of the war. Harry was then placed in a children’s home where he 
was reclaimed by relatives.  

Mr Skowron died shortly after the end of the war, but Mrs Skowron lived till 1989. Harry 
continued to maintain caring contact with her until her death.  

 
SLOOTEN FAMILY (THE NETHERLANDS) 

• Who influenced her behaviour? 
 

FULL NARRATIVE 
Gus (pron. Goos) was a young girl employed by the Waterman family outside Amsterdam when 
the Nazis invaded Holland in 1940. When the family were ordered to join other Jewish families 
in one part of Amsterdam, Gus chose to go with them.  

After a year, they were ordered into the Kazerna, a ghetto, where they could no longer move 
around freely. As a non-Jew, Gus had free access. She brought food and carried messages. 
Gus’s father recognised the dangers that lay ahead, and made arrangements for Gus to bring 
the Watermans out of the ghetto, an extremely risky undertaking. He had arranged false 
papers for them and provided shelter in his own home in Heerlen for the rest of the 
occupation.  
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The local police warned the Slootens of searches by the (Dutch) fascist police; this gave the 
Watermans time to hide in the roof or the surrounding forests. Mr Slooten became the 
coordinator of a whole network which smuggled Jewish families out of Amsterdam and brought 
them to Heerlen where they were hidden by various members of the Slooten extended family.  

Gus’s sister Jans and her husband Rienk Voolstra also hid many Jews during the war; both Gus 
(now Kaminski) and her sister and brother in law Rienk Voolstra were awarded the Medal of 
the Righteous by Yad Vashem. Gus never questioned the work that she and her family were 
doing. It was, she said, the obvious way to help friends. Both Gus and the Voolstra family now 
live in Australia, as do some of the families whom they so bravely rescued.  

 
CHIUNE SUGIHARA  (LITHUANIA) RESCUER OF 6,000 JEWS 

• Defied authority to follow his conscience rather than following orders 
 

FULL NARRATIVE 
IN 1940, Chiune (pron. Chee-oon) Sugihara was the Japanese Vice-Consul in Lithuania. At the 
time thousands of Jewish refugees fleeing from the horrors of Nazi-occupied Poland were 
flooding into Lithuania.   

Many came to the Japanese embassy and begged Sugihara for transit visas to travel across 
Russia to Japan. Sugihara asked his superiors in Tokyo for permission to issue the visas but he 
was refused. Disobeying their orders, he decided to help. Working day and night, Sugihara and 
his wife wrote out visas by hand until Japan closed the consulate in Lithuania.  

With these visas in hand, more than 6,000 Jewish refugees were able to travel to the safe 
havens of Japan and China. It was estimated that 40,000 people were alive in 2012 as the result 
of the Sugihara visas. 

On his return to Tokyo, Sugihara was dismissed in disgrace from the diplomatic service for 
disobeying orders.  He was pardoned posthumously and today he is regarded as a hero in 
Japan. In 1985 he was honoured as one of the Righteous Among the Nations, and Sugihara is 
now recognised as one of the great humanitarians of the 20th century. 

When asked why he helped the Jews, Chiune Sugihara said: “I may have to disobey my 
government, but I cannot disobey God.” 

 
SELAHATTIN ULKUMEN  (THE ISLAND OF RHODES) RESCUER OF 50 JEWS 

• Demonstrates humanity in the midst of inhumanity 
 

FULL NARRATIVE 
In 1944, the Nazis began rounding up the Jews on the island of Rhodes in preparation to deport 
them to the death camps. 

Selahattin Ulkumen was a Muslim, the Turkish Consul-General to the island. He demanded that 
the Jews with Turkish citizenship and their families must be released.  

The Germans at first refused but Ulkumen was insistent. Eventually, the Germans relented and 
released about 50 people into his care. The rest of the 1,700 Jews on Rhodes were deported to 
Auschwitz. Of these only 151 people survived. 

The Nazis later retaliated by bombing the Turkish Consulate and then imprisoning Ulkumen and 
his wife, who died of the wounds she’d received in the bombing a week after giving birth to 
their son. 

Selahattin Ulkumen returned to Turkey after the War and remained in the diplomatic service 
for another 34 years. He died in 2003, aged 89. 

In 1989, he was recognised as one of the Righteous Among the Nations, the first Muslim to be 
so honoured. 
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VAN DEN BORREN FAMILY (BELGIUM)  

• “It was our business to know” -  selective blindness, minimizing as an excuse 
 

FULL NARRATIVE 
Charles and Madeleine van den Borren lived with their daughter Marianne, her husband 
Stafford and their three young children in Brussels. Charles was a distinguished scholar and 
professor in the field of ancient music. Marianne had contacts with the Resistance. The family 
were freethinkers with strong liberal principles. When the Nazis invaded Belgium, Charles 
resigned from the Conservatorium because he did not want to work under Nazi occupation.  

Nachman and Rywka Gryfenberg, a Jewish couple, had two young daughters, Floris aged 8 and 
Danielle aged 3. When the Nazi occupiers demanded that all Jews wear the yellow star the 
family went into hiding.  

Marianne was asked by her Resistance contacts whether she would hide a Jewish child. When 
she asked her parents whether they were prepared to run the risk, Charles replied, “There is no 
question. When a child needs protection, we have to be there.”  

Floris Gryfenberg first came to the household, but after a few weeks she was transferred to 
another hiding place and her younger sister Danielle was introduced into the family. Danielle 
stayed with the Van den Borrens until the end of the war.  

Although Marianne told Danielle years later that she lived with a knot in her stomach for the 
entire war, both Floris and Danielle remember a warm, caring and affectionate household. 
Danielle formed a warm friendship, continuing to this day, with Mickette, Marianne and 
Stafford’s youngest child.  

The Gryfenberg family survived the war. They came to Australia, the girls married and both now 
have extended families of their own. Danielle and Floris nominated the Van den Borrens for the 
Medal of the Righteous at Yad Vashem.  

At a party in his honour, neighbours and friends said to Charles, “We really didn’t know what 
was happening in those terrible years.” His reply was, “It was our business to know.”  

 
VAN RANGELROOY FAMILY (THE NETHERLANDS), RESCUERS OF FIVE PEOPLE 

• He was arrested and severely beaten and their house raided.  
• “I was surprised how many people I knew were Jewish. I did not think of them as different 

from anyone else” 
 

FULL NARRATIVE 
Nell and Johann were ordinary Dutch citizens living in Rotterdam when the Nazis invaded 
Holland.  

In 1943, as Jews were being deported to extermination camps, a friend asked Nell to shelter 
a Jewish journalist, Dirk Reens. Although she did not know him, she did not hesitate, but 
thought carefully about how it could best be arranged. Fearing that her young sons might 
inadvertently reveal the secret, she sent them to relatives in the country.  

A friendly doctor who was called in to treat Dirk then asked Nell and Johann to hide a 13-
year-old girl and, again, they agreed. Eventually five people were hidden by the Rangelrooys, 
people of varying ages and backgrounds, each with their own fears and problems. Nell and 
Johann received help in the form of bread and food coupons from the Dutch Labour Party.  

In 1944 Johann was arrested for possession of anti-Nazi pamphlets and sent to prison. He 
was very badly treated there but did not betray those he was hiding. He survived the war.  

In 1988 Johann and Nell were named as Righteous among the Nations at Yad Vashem. Nell 
still has a matter of fact attitude to her own bravery. When asked why she took the risks that 



Page  12   | v.7.05.2021 

she did, she said, ‘It’s enough to have done something right and that it was successful. When 
Jews were forced to wear the yellow star, I was surprised how many people I knew were 
Jewish. I did not think of them as different from anyone else.’  

 
RAOUL WALLENBERG  (HUNGARY) RESCUER OF 100,000 HUNGARIAN JEWS 

• Overt action 
• Power of one 

 
FULL NARRATIVE 
Businessman Raoul Wallenberg arrived in Budapest, the capital of Hungary, in 1944. 

He had been recruited as a Swedish diplomat with the purpose of saving the Jews living in 
Budapest from being deported and exterminated by the Nazis. He took to his assignment with 
great zeal and inventiveness.  

He issued protective passports to Hungarian Jews that identified them as Swedish subjects 
and protected them from deportation... 

He rented buildings around Budapest. declaring them to be Swedish and protected by 
diplomatic immunity.  About 15,000 Jews found sanctuary in these places… 

He intercepted deportation trains and death marches, pulling out those holding his passports 
or issuing passports on the spot. 

On learning in1945 that the Germans planned to liquidate the 70,000 Jews in the Budapest 
ghetto, Wallenberg threatened the German commander-in-chief that he would be held 
personally responsible as a war criminal for what happened to these Jews. The commander 
relented and stopped the liquidation. 

It is estimated that Raoul Wallenberg’s actions saved the lives of 100,000 Hungarian Jews. 

The Russians captured Raoul Wallenberg in 1945, suspecting him of being an American spy.  
He is presumed to have died in a Russian prison around 1947. He has been recognised as 
Righteous Among the Nations, and been made an honorary citizen of Canada, Hungary, Israel 
and the US.  Raoul Wallenberg was made Australia’s first and only Honorary Citizen in 2013. 

 
MIES & WIM ZUIDEMA (THE NETHERLANDS) 

• Demonstrates humanity in the midst of inhumanity 
 
FULL NARRATIVE 
The Zuidemas lived in Rotterdam with their three young children. They were well educated, 
thoughtful people who had read Hitler’s Mein Kampf before the war and knew how 
dangerous Nazism would be. They were also members of the Dutch Reform Church. When 
the Nazis invaded Holland the Zuidemas became involved in the Dutch Underground, 
especially its attempt to save Jews.  

When Mies became unwell, Adi came to help with the children, ostensibly as Wim’s cousin. 
She was dark-haired and olive-skinned, like Wim, so she could easily be absorbed into the 
household. Adi was accepted and loved by the Zuidemas. When the devout Wim read the 
Bible after meals, he read only from the Old Testament in deference to her Judaism. On 
Friday evenings, Adi and Mies together lit the Sabbath candles.  

During Adi’s stay with the Zuidemas, many other Jews passed through the house. The 
Zuidemas worked actively to seek shelter throughout Holland for those they could not hide, 
including finding or forging food coupons. They were instrumental in saving the lives of at 
least 50 other people. Mies and Wim were true Christians with a deep love of mankind and 
never considered that they had any other choice. They were honoured at Yad Vashem as 
Righteous amongst the Nations, in the presence of Adi’s children. Adi came to Australia after 
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the war, married Kurt Lippmann, and had a family of her own. Her daughter, Dr Helen Light 
has had a distinguished career as the founding Director of the Jewish Museum of Australia. 

 

FAMILIES VAN DER KAMP, ZWANNIKEN & SCHAT (THE NETHERLANDS) 
• As an adult, Gilah Vanderhoek, the little girl they saved, trained teachers at Latrobe and 

Monash Universities and the students’ teachers may have been taught by her. 
 
FULL NARRATIVE 
Aaron Vanderhoek, his wife Lisa and 16-month-old Gilah, lived in Amsterdam. They had 
evaded deportation due to Aaron’s occupation as a baker, which was considered an essential 
occupation. By 1943 deportation was imminent.  

Anton van der Kamp was a senior member of the Dutch Underground and an elder of the 
Dutch Reform Church. He set out to find hiding places for the Vanderhoek family. Lisa was 
placed with a succession of families who felt it was too dangerous to keep her; finally, Toon 
placed her with his brother Jacob van der Kamp, and there she remained until the end of the 
war. Aaron was hidden by Piet Schat, another baker, with whom he continued to work 
throughout the war.  

Gilah, the baby was hidden with a large Catholic family, the Zwannikens. They looked after 
her as one of their own; as the youngest in the family she was much loved and spoilt by the 
seven other children. Aaron, through his trade as a baker, was able to occasionally supply the 
family with extra bread.  

After the war, Lisa discovered that some of the older Zwanniken children had suffered from 
malnutrition because the parents ensured that Gilah and the younger children were always 
adequately fed. The Zwannikens felt that the older children could cope better with food 
shortages. Bertha Zwanniken also insisted on returning a large sum of money which Lisa had 
sent for the care of Gilah. She apologised for using a small amount to buy food. The joy and 
pleasure that Gilah had brought them, she said, was sufficient thanks.  

Aaron and Lisa lost most of their own families in the concentration camps. They loved and 
deeply respected the wonderful families who had shown such courage in risking their lives to 
save others. The Vanderhoeks came to Australia after the war. Gilah Vanderhoek, now Gilah 
Leder, is Professor of Education at Latrobe University. 

 

VILLAGE OF ASSISI (ITALY) 
• People power: Advantage of a whole community working together (can save more people) 

– finding allies 
• What is the disadvantage (may be more likely for someone to betray them to the German 

officials) 
 

FULL NARRATIVE 
Jewish people had lived in Italy for many centuries. The deportation of Jewish citizens was not 
supported by most Italians; they were generally helpful to Jews who were fleeing persecution. 
Many found safety, especially among the peasants, the working class and the religious 
institutions.  

When Italy signed a separate armistice with the Allies in 1943, the Germans occupied central 
and northern Italy including Rome and Assisi. 

Jewish refugees from Rome sought shelter with the Bishop of Assisi and he encouraged Father 
Rufino Niccacci to take care of them. His first assignment, leading a group of Jews dressed as 
“Christian pilgrims” to Florence and Genoa, was relatively easy. But more refugees continued to 
come to him for help; he had to arrange hiding places, false documents and refuge under the 
very eyes of the Germans. 
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With the help of the Mother Superior of the convent, Mother Guiseppina and the Mayor of 
Assisi, several hundred Jewish lives were saved. The Commander of the German garrison never 
suspected that there were Jews hidden in the area. 

After the war Don Aldo Binnacci, the Canon of the Cathedral of San Rufino, Bishop Nicolina and 
Father Niccacci were honoured as Righteous amongst the Nations by the Israeli Government in 
the presence of some of the survivors who now lived in Israel. 

 

VILLAGE OF LE CHAMBON (FRANCE) 
• People power: Advantage of a whole community working together (can save more people) 

– finding allies 
• What is the disadvantage (may be more likely for someone to betray them to the German 

officials) 
• What is unique about this story? 

 
FULL NARRATIVE 
The village of Chambon lies in the hills of south central France near the city of Lyon. It is an 
isolated community, whose people are Protestants, descendants of the Huguenots. Chambon 
has a long tradition of internal solidarity and resistance to outside coercion. The spiritual leader 
of Chambon was Pastor Andre Trocme. He had come to Chambon in 1934.  

By the early 1940s, the Nazis had defeated France, and the collaborationist Vichy government 
controlled the south. Pastor Trocme with his wife and four children were well established in 
Chambon, where he wrote: “The humblest peasant home has its Bible and the father reads it 
every day. These people, who do not read the papers, but the scriptures, do not stand on the 
moving soil of opinion, but on the rock of the Word of the Lord.” 

Trocme and his assistant, Edouard Theis, began the Cevenol School, whose aim was to educate 
adolescents for university entrance in the tradition of internationalism and non-violence. This 
school became a haven for refugee Jewish children who were billeted in homes throughout 
Chambon. When the Vichy authorities issued orders that young people were to be sent to Nazi 
indoctrination camps, the youth of Cevenol School did not go. As rumours began to spread that 
Jews were being hidden in Chambon, the town was warned that deportations would take place 
if Jews were not handed over. Trocme refused to comply: “It is evil to deliver a brother who has 
entrusted himself to us.” 

Finally, when armed police arrived, there were no Jews to be found. The entire town had co-
operated to arrange for new hiding places in the mountains. It is estimated that between 2,500-
5,000 Jewish refugees passed through or stayed in Chambon. No one was betrayed or turned 
away, although one successful raid by the Gestapo led to the deportation of a group of Jewish 
children and their Christian supervisor. In September 1944, French troops liberated Chambon. 

Pastor Trocme, “that dangerous, difficult Trocme”, as he had been called by leaders of his own 
church, died in 1971. 

Chambon is a unique success story. A number of factors help to explain Chambon’s successful 
resistance. There was a strong, unified and moral leadership, a physically isolated community 
able to exploit its location, and a group of villagers who came from a tradition of non-
conformity and resistance. Perhaps the German officer in charge of the region, Major Julius 
Schmahling, was a decent man who resented the intrusion of the vicious SS leader, Klaus 
Barbie. However, the Chambon villagers were running immense risks. At nearby Oradour, the 
Nazis had wiped out an entire town—men, women and children—in a deliberate act of 
systematic vengeance.  

Perhaps Magda Trocme best sums up the mentality of these genuinely good people when she 
wrote: Those of us who received the first Jews did what we thought had to be done — nothing 
more complicated. It was not decided from one day to the next what we would have to do. 
There were many people in the village who needed help. A person doesn’t sit down and say I’m 



v.7.05.2021 |  Page  15 

going to do this and this and that. We had no time to think. When a problem came, we had to 
solve it immediately. Sometimes people ask me how did you make a decision? There was no 
decision to make. The issue was: Do you think we are all brothers or not? Do you think it is 
unjust to turn in the Jews or not? Then let us try to help. 

 
THE DANISH RESCUE (DENMARK) 

• Whole country working together – saved 99% of Danish Jews 
• People power: finding allies 
• What is the disadvantage (may be more likely for someone to betray them to the German 

officials, especially as 100’s of thousands of people were involved) 
• What is unique about this story? 

 
FULL NARRATIVE 
Ordinary Danish people actively conspired against their Nazi invaders. In 1943, large numbers, 
acting as a unified group, did what they could to save the lives of their Jewish citizens. 

Georg Duckwitz, a German diplomat, secretly informed the Danish resistance of the Nazi plans 
to deport Denmark’s 8,000 Jews. The Danes reacted immediately, organising a nationwide 
effort to ferry the Jews across the North Sea to safe havens in Sweden, which was a neutral 
country. Risking Nazi retaliation, people from all walks of life warned the Jews that they would 
be deported and organised hiding places in hospitals, homes, factories and churches. 

Within a two-week period, working at night, fishermen helped ferry 7,220 Danish Jews and 680 
non-Jewish family members to safety in Sweden. A uniform price was established for the boat 
ride and Danes contributed their own money to pay for poor Jews. 

Hiding, feeding, and transporting a large group of people, under the noses of the Nazis, 
required the full cooperation of the population. 

ALBANIA 
• The whole country worked together to savd non-Albanians of a different faith and culture 
• What is the disadvantage (may be more likely for someone to betray them to the German 

officials) 
 

FULL NARRATIVE 
At the end of World War II, only one European nation could boast a larger Jewish population 
than it had at the start of the war. 

Albania, a predominantly Muslim country, had a population of 200 Jews at the beginning of the 
war. At the end of the conflict, that number had grown ten-fold to 2,000 Jews.  

Despite being occupied by Italy and then Germany, Albania not only protected its Jewish 
population but also offered refuge to Jews from other countries. 

While most of Europe turned its back on the extermination of European Jews, the Muslim nation 
of Albania demonstrated it had the courage to care.   

Albanians live by the Islamic moral code of ‘besa’, which teaches tolerance and compassion. 
Under this code there are no ‘foreigners,’ only ‘guests’ who are to be respected and protected, 
even to the point of risking one’s own life.  

A rare and shining example in history where simple humanity transcended religious differences. 

  



Page  16   | v.7.05.2021 

2.  UPSTANDERS: William Cooper 
 

• This illustrates that everyone can make a difference and that doing nothing is not an option 
• Power of community – he didn’t act alone 
• Also demonstrates empathy for the victim 
• Given that the German consulate did not receive his petition, and very few people noticed 

what he did at the time, why were his actions important? 
 

EARLY LIFE 

William Cooper was born in Yorta Yorta territory around the intersection of 
the Murray and Goulburn Rivers in Victoria 18 December 1860. His mother Kitty Cooper, a 
Wollithica woman; his father James Cooper was a white labourer.  

On 4 August 1874, William Cooper, along with his mother, Kitty, his brother Bobby and other 
relatives arrived at Maloga, an Aboriginal Mission on the Murray, run by Daniel and Janet 
Matthews. Cooper's education on the mission was sporadic; there was no requirement for 
Cooper to attend school, and in an interview Cooper gave when he was 76, he said he had just 
seven months’ regular schooling. 

Instead of school, Cooper spent his childhood into his teens working for a pastoralist but he 
kept a connection with the missionary Daniel Matthews and, in his 20s, he returned to Maloga. 
From 1881, Cooper was educated by Thomas Shadrach James, a polymath Tamil from 
Mauritius, who had moved to Maloga to become the resident teacher. Cooper read widely, 
learning of the indigenous rights movements in North America and New Zealand. 

Cooper's campaign for Aboriginal rights began with the Maloga Petition in 1887 to 
the Governor of New South Wales. The petition held that local Aborigines: 

“...should be granted sections of land not less than 100 acres per family in fee simple or 
else at a small nominal rental annually with the option of purchase at such prices as shall 
be deemed reasonable for them under the circumstances, always bearing in mind that 
the Aborigines were the former occupiers of the land. Such a provision would enable 
them to earn their own livelihood ...” 

For most of his adult life, Cooper lived and worked in missions such as Maloga and Warangesda. 
He travelled widely as a shearer, drover, horse-breaker and general rural labourer 
in Queensland, South Australia, New South Wales and Victoria, 

Well into his 70s, when he discovered he was ineligible for the pension if he remained on an 
Aboriginal reserve, Cooper moved to Footscray in western Melbourne in 1933. Here he found 
his calling as an activist, an organiser, and a relentless letter-writer. 

In 1935 Cooper had helped establish the Australian Aborigines League. As its secretary, Cooper 
circulated a petition seeking direct representation in parliament, enfranchisement and land rights, 
on the basis that all Aborigines and Islanders were British subjects. 

 
PROTEST AGAINST KRISTALLNACHT 

On 6 December 1938, several weeks after Kristallnacht in Germany, Cooper led a delegation of 
the Australian Aboriginal League to the German Consulate in Melbourne to deliver a petition 
which condemned the "cruel persecution of the Jewish people by the Nazi government of 
Germany”  

In a 1997, historian Gary Foley argued that it was "probable that the deputation’s visit to the 
German Consulate was part of the group’s strategy to draw attention to the similarities 
between what was happening in Germany and how Aborigines were being dealt with in 
Australia." The German Consulate did not accept the petition. 
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In 2010, his great grandson, Kevin Russell led a re-enactment of the walk from Cooper's home 
in Fitzroy to the site of the former German Consulate in Melbourne. Further commemorative 
walks have been organised in the years since, most recently in 2019, "in remembrance and 
appreciation of William Cooper and to reciprocate the march that he led on the German 
Consulate in Melbourne on the 6th December 1938."  

In 2012, Cooper's grandson Uncle Alf “Boydie” Turner (C2C patron), presented the German 
consul-general in Melbourne with a copy of Cooper's protest letter, which was finally and 
formally accepted. 

LEGACY 
In his own lifetime, William Cooper achieved almost none of his goals except  
• Aborigines Sunday, observed in Churches across Australia from 1940 - it is now observed as 

NAIDOC week. 
• influenced the next generation of Aboriginal activists for indigenous rights 
• his lobbying to change racist elements of the Australian Constitution resulted in successful 

1967 Australian referendum for the inclusion of Aboriginal Australians in census counts and 
to make Indigenous concerns a matter for Federal Government. 

• The existence of Cummeragunja, a living Aboriginal community may also be attributed to 
his work. The Maloga Petition which Cooper had signed and supported in his early years 
resulted in the Government allocating land for Aboriginal use. This land was just upstream 
from Maloga, and became known as Cummeragunja 

• William Cooper Chair of Resistance Studies at the Research arm of Yad Vashem honour 
Cooper for his protests against the behaviour towards Jews on Kristallnacht. 

William Cooper Justice Centre court complex was opened in Melbourne, named in honour of 
Cooper's efforts as an indigenous rights campaigner 
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3.  UPSTANDERS: Selected Local Heroes 
All the individuals selected to be honoured as Courage to Care Local Heroes have acted 
admirably, but the actions of some Local Heroes are more suited for use as examples in the 
facilitation program because of the issues and questions raised by their actions. 

  SISSY AUSTIN: INDIGENOUS ACTIVIST 
Awarded Ballarat, 2016 

Summary Sissy is an inspirational activist who works against the discrimination and 
persecution of aboriginal people, and for equality for all Australians. 

FULL NARRATIVE 

The young Gunditjmara woman, 20 (in 2016), was the first person in her family to finish VCE and 
study at university and is now inspiring others as the first Aboriginal and Torres Strait Islander 
Education Officer at Loreto College in Ballarat.  

Humble and quiet by nature, Sissy has no trouble stepping up and speaking out when it matters 
most. In 2013, Sissy was one of two indigenous ambassadors and representatives of the Centre 
for Indigenous Education and Research (CIER) to World Youth Day in Rio.  

Back in Australia, Sissy leads a number of campaigns, including seeking acknowledgement for the 
traditional owners of the region in which she resides. With strength and passion, she advocates 
for the telling and acknowledgement of the story of the Dja Dja Wurrung people. As a way of 
indicating her respect for her elders, Sissy often introduces herself not only as a young indigenous 
woman, but as the grandchild of Eileen Austin, and great grandchild of William James Austen.  

Sissy works on a number of committees advocating for Koorie youth and is not afraid to challenge 
and educate organisations and individuals on their cultural awareness and inclusion standards. 
She does not stand for bullying, discrimination or racism and calls it as she sees it – always offering 
support to all parties to become better equipped to learn and work together. In collaboration with 
her friend Amber Lovett, Sissy founded the Namarilly Bagarook Dance Group. Sissy continues to 
coordinate the group, which performs traditional dance at local events and celebrations to 
highlight that Aboriginal culture is alive in our youth and community.  

Sissy’s younger brother Will, 18 (in 2016), was inspired by her example, and works to raise 
awareness of the devastating suicide rates for Aboriginal youth. In 2014, the siblings were the 
first joint Pride of Australia recipients in the Youth Leader category for their contribution to the 
Indigenous community. 

 

ADDISON BARBERA: GAY RIGHTS ACTIVIST 

Awarded Craigieburn, 2013 

Summary Addison recognised that homophobia within his school community was a form of 
bullying. He founded an organisation to mentor, support, and educate students 
around same-sex issues at his school. 

FULL NARRATIVE 

About a month before Addison Barbera told his mum about his depression, he had told his friends 
and family that he was gay. He reckons ‘coming out’ may have triggered his depression because 
he was still trying to accept himself.  

“I was trying to find acceptance in others to accept myself,’’ he says. ‘‘Today I’m doing pretty 
good. I’ve been lucky with family and friends. I haven’t really had much negative feedback, [but] I 
know a few people who aren’t living at home. Their parents have kicked them out because they 
are gay.”  
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His experience, which includes the devastation of losing friends to suicide, and knowing that 
others were going through the same struggle, compelled him to act.  

“Homophobia is a form of bullying. 68% of LGBT (lesbian, gay, bi-sexual, and transgender) 
secondary students experience homophobia within the school community, and 30% of LGBT 
youth attempt suicide due to homophobia. Thirty percent of LGBT youth get bullied to the point 
to which they try to take their own lives.”  

Having witnessed first-hand the homophobic bullying which can take place in schools, Addison 
became an advocate within his own school community, Craigieburn Secondary College, 
petitioning the principal directly with suggestions of how to encourage a more tolerant and 
understanding school community.  

Addison became a Founder of SSAFE (Same-Sex Attracted Friendly Environment), with a major 
leadership role helping to mentor, support and educate young people within the community 
around Same-Sex Attracted and Sex/Gender Diverse (SSASGD) people’s issues.  

In Year 12 (in 2013), Addison was a Vice Captain of Craigieburn Secondary College and committed 
to working towards social change within Hume while completing his VCE. In 2011 he received the 
Kwong Lee Dow Young Scholars Program scholarship at The University of Melbourne, and he will 
be continuing his work in the Program.  

Addison was also active with the Australian Air Force Cadets, having been promoted to Cadet 
Corporal 2012, with a view to becoming a pilot. During 2011, Addison participated in a work 
experience program with the Australian Army in Broadmeadows. 

 
OLIVER DAVENPORT: ASYLUM SEEKER RIGHTS ADVOCATE - ANTIRACISM 

Awarded Richmond, 2013 

Summary Made aware that asylum seekers had insufficient funds to properly feed their 
families, Oliver commenced a weekly food drive and advocated for them in his 
community. 

FULL NARRATIVE 

The two things Oliver was most passionate about are motorbikes and the situation of asylum 
seekers. Because he was only 12 (in 2013), he could only dream about riding a motorbike, but he 
could do something about asylum seekers. 
 
“I heard about the situation of asylum seekers, and I wanted to do something. I sent letters to 
politicians, but I wanted to do more. I found the Asylum Seekers Resource Centre, but I was too 
young to volunteer there.”  As part of a range of services, the Asylum Seekers Resource Centre 
(ASRC) in West Melbourne runs a Food Bank for asylum seekers living in the community. Oliver 
set about signing up interested neighbours to commit to regularly donate food. 
 
“At first I was a bit nervous knocking on people’s doors, but I learnt all about the centre and 
worked out answers to questions that people might ask. I made an information sheet to give 
out. Actually, everyone thought it was a good idea, but some people had too many things on 
already. People are pretty friendly in the streets around us and most know me because I’m out 
on my bike or with a ball.” 
 
Oliver set up a tracking system to remind him which houses to go to and when. Some people 
donate every week, some fortnightly, and some monthly. People give all sorts of things – tins of 
beans, rice, pasta, soap, shampoo, long life milk, even eggs. He completed the rounds on Sunday 
afternoon, then on Wednesday after school, Oliver took everything he had collected down to 
the local community centre in Alphington, where another volunteer transported it all to West 
Melbourne. Oliver had to resort to using a wheelbarrow because the amount of food collected. 
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Further Oliver managed to get his school Carey Grammar involved through the SRC, with 
donations of funds and food.  
 
“During the school holidays I went in with my mum to meet other ASRC volunteers, and I saw 
how families can get stuff from the food bank. I saw how it works and I got to ask questions. For 
example, they told me that a lot of the Iraqi people really miss having honey, which they can’t 
afford – so I told the neighbours, and they all made sure they gave me honey. Sometimes if 
people aren’t home, I’ll leave a note and they’ll drop the food around.”  
 
Oliver has always felt the need to speak out and help those who don’t have the same 
opportunities as the majority. A book called Shadow, by Michael Morpurgo, initially sparked his 
interest – it tells the story of a young boy who flees the Taliban and seeks asylum in England. 
 
Oliver continued with the work throughout 2013 and into 2014 and was happy to be able to do a 
little bit to help. The quote he used to motivate himself is ‘A river cuts through rock, not because 
of its power, but because of its persistence’. 
 

NATHAN DOHERTY: STANDING UP FOR NEW KIDS 
Awarded Shepparton, 2019 

Summary Supporting and protecting new kids at school 

FULL NARRATIVE 

Twelve-year-old (in 2019) Nathan Doherty is recognised in his school community of Shepparton 
Christian College as someone who is always looking out for other students, especially the 
newbies. 

Auslan was introduced as the LOTE (Language Other Than English) in his school and is 
mandatory for all primary students through to year 8. This can be challenging for new students 
unfamiliar with signing. When a new family entered the community, Nathan recognised the new 
students felt overwhelmed and he made special efforts to welcome them, helping them catch 
up with the work they’d missed earlier in the year. 

“Without having to ask him, he organised all of the worksheets for the triplets when they came 
new to my Auslan class. They have blossomed in my class (and I’m sure other classes) simply 
because one student got in and showed initiative instead of thinking someone else will take care 
of it,” noted teacher Donna Bognar. 

Recognising that he couldn’t do it all on his own, Nathan encouraged his friends and classmates 
also to get involved, enhancing the culture of his whole school community. 

“He took them all under his wing and made sure they were seated with someone, and cared for 
in the yard,” said Donna. 

A tall and physically active kid, Nathan is a valued member of the school soccer and football 
teams and he loves squad swimming. He’s also a kind, caring and genuine boy who dealt with his 
own social challenges associated with being on the autism spectrum. 

 

NICK ELLIOT: ANTIBULLYING ADVOCATE 
Awarded Warragul, 2017 

Summary Upstander for fellow students being bullied, and advocate for change on their 
behalf 

FULL NARRATIVE 

Throughout his years at Warragul Regional College, Nick Elliot has demonstrated respect for 
staff and students and their rights to a safe learning environment by speaking out against 
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bullying. That respect is returned by his fellow students and his teachers, who have nominated 
him as a Courage to Care Local Hero.  

“From his first year at the school, Nick has been quick to respectfully stand up for his friends or 
classmates if they were being unfairly treated or bullied in the yard. He became known as a 
student who would support those in trouble and report his concerns to his teachers.”  

“He has put himself in harm’s way at times to ensure others were safe. He has stepped in 
between students engaged in a physical altercation, assisted staff to calm down heated 
situations and talked friends out of using their fists to solve their problems.”  

Nick also demonstrates a sense of community: engaging with his teachers to build positive 
relationships, assisting with sporting events, and welcoming guests to the school. More recently, 
Nick has challenged himself by participating in an Aspirations program, which focuses on 
developing his sense of self and broaden his pathways post-secondary school.  

 
DARCY HOGAN: DISABILITY ADVOCATE 

Awarded Horsham, 2018 

Summary Overt support and advocate for fellow students who are seen as ‘different’ 

FULL NARRATIVE 

From the day Darcy started primary school, he wanted to be the kind of person who would 
make a difference. 

“He was never afraid to speak his heart and intervene when he sees someone being treated 
unkindly,” said his principal at St Brigid’s College Horsham. 

In primary school, Darcy was amongst the one in six Australian students who have experienced 
bullying first-hand. Having also witnessed the tragic aftermath when others have been bullied, 
Darcy became determined to stand up and speak out for those who could not stand up for 
themselves. 

He became friends with a young girl with Downs Syndrome and always had her back so she 
never had to suffer the discrimination and hurt of being bullied. He continued to be a significant 
support for her through her secondary schooling and, when his friend made her debut, Darcy 
was right there beside her and proudly danced the ‘special partner’ dance with her. 

His mother thinks he should sometimes put himself before others, but Darcy doesn’t see it that 
way: it’s about other people and making a difference in their lives; making their lives a little 
better. “He is passionate about supporting young people who may be seen as ‘different’,” his 
teachers report. “He insists on showing them and others that they are really no different at all – 
we all bleed the same colour.”  

Darcy found a second cause worth fighting for when his nana underwent treatment for breast 
cancer and his gran was diagnosed with leukaemia. Darcy embarked on a fundraising mission for 
cancer research with Shave for A Cure. Aged just 12, Darcy shaved his head and raised $2500. 

As a Year 11 (in 2018) student at St Brigid’s College, Darcy continued to raise funds and 
awareness for Shave for A Cure, but this time, Darcy’s motivation was to honour the survivors 
and the patients and families who continue to battle cancer. 

The St Brigid’s College community recognises the unique and admirable young man Darcy is 
becoming. He hopes to be a Special Education Teacher, taking his Upstander beliefs into his 
professional life. “He holds the values and ethos that embody our school identity and we know 
that he is destined to continue to make a significant difference in others’ lives.” 
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ALEXANDRA NAIR: ANTIBULLYING ADVOCATE 
Awarded Sale, 2018 

Summary  

FULL NARRATIVE 

Alex Nair is a young woman with an outstanding resume of engagement in her community. 

Over the course of her school life, the Catholic College Sale student has successfully managed to 
juggle her studies with many volunteer roles, including that of School Service Cabinet Leader, 
volunteering in the Anglican Church band, preparing and serving food for the Catholic College 
football canteen, and not least, her significant volunteer role as a Councillor in the Wellington 
Youth Council. 

In 2017, she was nominated by her fellow Youth Councillors as Wellington Youth Mayor, leading 
the Youth Council in organising Wellington Shire events including, amongst many others, 
National Youth Week, Australia Day celebrations and Award ceremony, Victorian Youth Summit 
in 2017 and 2018, Wellington Youth Art Prize, Gippsland Regional Assembly, ‘Upswing’ Youth 
Mental Health Festival, and promotional work about education and youth involvement.  

She also developed a new project, ‘Extra Time’, a homework club for youth. Alex’s commitment 
and achievement in this demanding role earned her the opportunity to stay on as Mayor for 
2018. 

In 2018, to raise awareness of the impact of Social Media, she worked with other school leaders 
to develop a Social Media Free Day, supporting staff and students who sign up voluntarily not to 
use social media for one day each week. 

Alex has worked to stand up against bullying through her involvement with groups such as 
Wellington Free From Violence. She has at times been the victim of bullying herself and has 
taken positive steps to avoid and overcome the emotional injury suffered. Moreover, she does 
not seek retribution against the bullies, but has instead actively looked out for those students by 
seeking assistance for them through counselling services etc. 
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4.  TOOLS FOR EFFECTIVE FACILITATION 
 

1. Some DOs and DON’Ts  
2.  “Reading your group” 
3. Using your written C2C facilitation plan 
4. Using the laminated cards in the kits 
5. Some questioning techniques 
6. Group engagement and learning techniques 
7. Delivering content without lecturing 
8. Responding to difficult situations and questions 

 

SOME DO’S AND DON’TS 
DO DON’T 

Address students by name 

Use your written facilitation plan.  
Stick to your timeline as much as possible, but adapt the 
session to fit the available time to ensure key messages have 
been conveyed 
 
Engage students in dialogue with each other – coax them to 
participate as much as possible without forcing anyone to 
speak 
 
Ask OPEN questions that don’t lead to Yes/No answers 
Start questions with How, What, When, Why, Who?  These 
require answers that go beyond Yes/No 
 
Give students time to think 
 
Refer students who are intentionally or continually disruptive 
to the accompanying teacher. 

 

DON’T “play by ear” 
 
 
 
 
DON’T dominate the 
conversation 
 
 
DON’T lecture them 
 
 
 
DON’T be afraid of silence 
 
DON’T get involved in 
disciplining students 

 

 

READING YOUR GROUP 
The facilitator should “read their group” and modify their plan where and when necessary. You 
can plan for this in advance by preparing versions of your facilitation plan for different 
contingencies that may come up.  
 
Relevant factors are 

1. Age and background of students (and any prior knowledge provided by accompanying 
teachers or previous years’ programs) 

2. Observations of the whole group response before the facilitation 
3. Response to the resource investigation and first facilitation activity  

 
• We need to model the desirable behaviour that we would like the students to practise i.e. 

respecting each other’s opinions. Use the names of the students as much as possible and 
provide positive but realistic feedback whenever possible to students’ contributions.  
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• Avoid the group becoming too earnest; inject appropriate humour as long as it is entirely 
free of malice. 

 
• Remember your own body language.  Use open hand gestures, lean towards not away, look 

openly at the person speaking etc 
 
• We must be sensitive to what is going on in the room, especially because we know nothing 

about the students who are interacting with the facilitator and with one another; we could 
have the class bully or a victim of bullying in front of us. 

 
• Be aware of body language – someone unwilling to make eye contact or covering up their 

name tag or showing signs of distress, and the like. We need to be scanning the group 
regularly to spot the student who is troubled in one way or another and avoid spotlighting 
them if they are diffident. There could also be other students in the group who are clearly 
different (eg ethnically different) who may be willing to share their experience of prejudice, 
or perhaps not - avoid spotlighting them (even with humour) if they are diffident.  

 
• Try to gently draw out the student who is reluctant to contribute. “Think Pair Share” 

techniques can enable such a student to participate without having to speak to the whole 
group. 

 
• Manage the student or sub-group who dominate discussion. Thank them for their 

contribution and move on to another who appears to be keen to share something e.g. 
“Thanks Peter for sharing your views; I think that Sylvia wants to join in at this point. What 
do you think about Peter’s comments?”  An intransigent monopolist can undermine the 
group’s cohesion; thank him/her and firmly suggest that given the time limit we need to 
hear from others. 

 
• Deal gently but firmly with a teacher who butts in all the time.  The session is for students, 

not for teachers, and you are in control. Encouraged the teacher to observe only from 
outside the discussion circle. 

 

USING YOUR WRITTEN C2C FACILITATION PLAN 
Having thought about and written a plan based on the required template, it is important to 
follow it as much as possible during a session.   
 
Rather than taking several A4 pages of planning into the discussion session, summarise your 
facilitation plan into dot points that are easier to refer to and follow. 
 
You can continually improve as a facilitator by using each session’s experience (and feedback 
from others, if you can get it) to revise and improve your plan between sessions.   
 
At the end of each session, each facilitator should complete their own brief PMI 
Pluses/Minuses/Interesting issues review of the session and the extent to which the plan was 
followed. Such self-reflection could be shared with an observer if there was one. 

 
USING THE FLASHCARDS IN THE WORKSHOP KIT 

In a C2C facilitation session, the flashcards in the Workshop Kit can be displayed to reinforce 
learning and enhance memory, and they can be continually referred to during the session when 
possibilities for moving from a bystander to an upstander are being considered.  
 
Use of these aids is at your discretion as a facilitator – you can use some, you can use all, you 
can use none. However, these aids are especially helpful for students with a strong visual 
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learning preference, or for those who can become a bit lost/disconnected in a facilitation 
session that favours verbal learning. 

 
SOME QUESTIONING TECHNIQUES 

Direct teaching and questioning is a powerful technique - especially to convey knowledge about a 
topic in a short period of time.  But it is difficult to fully engage a group using this technique and 
too often it can end in telling and lecturing.  Therefore, it is best used sparingly in a C2C 
facilitation plan. 
 
Specifically  
• the facilitator can end up talking too much to cover content, but this doesn’t mean that 

learning has occurred. 
• Students not involved in answering can escape engagement by being passively well-

behaved  
• the individual beliefs, opinions AND suggestions of the students may not be utilized, 

something which is important in the C2C context of facilitating an individual’s own thinking 
and learning about one’s behaviour. 

 
The following suggestions may be useful when using questioning. 
• Open vs closed questions 

o As much as possible, try for open questions which don’t have a fixed correct answer, 
and which ask for opinions, personal choices and the like. Open questions lead to 
conversations. 

o However, closed questions have their place, especially when trying to establish the 
meaning of a definition for example, or if trying to restore momentum to a session. 
This can be done using one or more closed questions followed by an open question. 
A correct balance between open and closed questions can usually be achieved by 
focussing on their frequency in the written session plan. 

• “Wait Time”.   
Wait for (say) 15 seconds before choosing a respondent to a question, whether open or 
closed.  You will have a greater choice in whom you select to answer (which means you are 
able to spread the opportunity to answer throughout the group – especially to slower 
responders) and the answers will invariably be more considered or thoughtful. 
 

• Following up an answer 
o Avoid arguing with a responder. It tends to discourage further responses by suggesting 

that the answer is wrong and it can be off-putting to less confident group members. 
o You can clarify a response by reflecting what has been said: “Are you saying that…? Do 

you mean that…?” 
o If you want to spend more time on an answer, direct a follow-up question to another 

group member; “What do you think of that suggestion?” To try an initiate a 
conversation. 

o Comment on a response by linking it to some aspect of Bystander/Upstander theory 
etc if you can. This allows you to deliver “theory” and “key messages” in context 
without having to teach them formally and separately. 

 
• Acknowledging a response 

It is best to avoid acknowledging a reply with a value judgement such as “that’s a great 
answer”.  It can suggest that the answer is great because it is correct or because the 
questioner agreed with the answer.  Besides, repeated use of “great” can sound insincere 
and leaves the facilitator with nowhere to go. 
 
It is better to replace it with a  “thanks for that” or “thanks for being prepared to reveal 



Page  26   | v.7.05.2021 

that” or something similar, and reserving the “great” for the whole group (thanks for being 
such a “great group during this session” or for an answer that was “great” because it led to 
a great discussion. 
 
Some possible words to acknowledge a response: 
Yes, thank you; Useful suggestion; Interesting response; Striking idea;  Another possibility. 

 
USEFUL GROUP ENGAGEMENT AND LEARNING TECHNIQUES 

There are a number of sure-fire ways of enabling more kids to be engaged more of the time, by 
organising them to think first and then to talk and listen to each other. 
 
To do this the discussion facilitator needs to be able to structure learning by ceding overt 
control, by “talking and telling” less, so that the kids can talk and learn more – that’s why what 
we do is called facilitation. 
 
Facilitation is often described as “getting the kids to do the work”, or by describing the role as 
being “a guide on the side rather than the sage on the stage”. 

 
• Rather than asking each kid a different question in turn, structure things so that more than 

one (or each group member in turn) responds to the same question.  
 
This technique allows the group to “do the work” while you observe and consider your next 
move.  “Wait time” is ensured for most of the members and they (and you) can hear what a 
range of people think about an issue. 

 
• “Think-Pair-Share” and other techniques 

There are techniques that promote thinking time and learning by structuring member-to-
member interaction. 

 
“Think-share-pair” is particularly useful in C2C facilitation because it encourages group 
engagement in a variety of settings, without any preparation. It is an essential tool for every 
facilitator.  
 
For more information on how to use this technique check: 
http://www.adlit.org/strategies/23277/ 

 

DELIVERING CONTENT WITHOUT LECTURING 

One way of exposing students to key content (words, concepts and elements of 
bystander/upstander theory) is to frontally teach it, ie lecturing them. However, this eliminates 
opportunities for participants to reflect on their own feelings and there is no guarantee that 
participants – especially the younger ones - are really learning anything. 
 
A far more effective and efficient way is to embed content delivery into group discussions. As 
participants answer questions by describing their own feelings or proposed actions, the 
facilitator can add value to responses by referring to the appropriate aspect of content and by 
using it to further and to elevate the discussion. Participants who learn content in context and 
while they are engaged, understand and remember much more. 

 
 
RESPONDING TO DIFFICULT QUESTIONS AND SITUATIONS 

 

http://www.adlit.org/strategies/23277/
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• An interfering teacher 
It is one of the Organiser’s tasks to brief teachers on what is expected of them during the 
workshop. However, if you find yourself in a difficult situation, deal gently but firmly with a 
teacher who butts in all the time.  The facilitation session is for students not for teachers 
and you are in control.  
 
Encourage the teacher to observe only and, if necessary, say you would appreciate their 
sitting outside the discussion circle.  Teachers should be aware of their role and are rarely 
recalcitrant once called out.  The Day organiser can also assist.  
 
You should routinely report what happened to the Team Leader at the end of the 
facilitation, so that the likelihood of repeat behaviour can be minimized. 
 

• A misbehaving student 
The facilitator’s role is to facilitate discussion rather than discipline misbehaving students.   
 
Managing a student who wants to dominate discussion is part of our role but dealing with 
persistently challenging students is not. Given that we are not their teacher, we are likely to 
be ineffective. 
 
If the accompanying teacher (or Team Leader or Day Organiser) is nearby, ask them to 
supervise some timeout for the student “away from the discussion circle”. Accompanying 
teachers are asked by the Organiser to remain near the discussion groups for this purpose. 
 

• Inappropriate questions 
In this context, inappropriate means that answering the question would mean moving away 
from the session goals. 
 
The best approach is to thank the questioner for their interest, indicate that the question 
may be important, but that unfortunately it is not relevant to the discussion at hand, and 
move on.  If you feel very confident and competent to answer the question, you may 
indicate that you would be willing to further the discussion at the end of the facilitation 
(but please never remain alone with a student without another adult within eye view). 
 
Please do not attempt to answer political or contentious questions such as about the 
situation in Israel or the place of Jews in Australian society and the like. 
 
Finally, it may be worth mentioning the question to the accompanying teacher so that they 
can follow it up with the questioner. 

 

REVISITING THE KEY CRITERIA 
Revise regularly the Criteria for Successful Facilitation and add any specific advice to yourself 
you want to remember. 
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5. UPSTANDER TOOLKIT 
KEY UPSTANDER CONCEPTS  

• There is no neutral role: Whether you choose to act, or choose not to act, it’s going to have 
an effect. 

• Whatever you choose, you will have to live with the consequences of your choice 
• There are many options for action. Direct action is only one, and not necessarily the best in 

each situation 
• Upstanders are ordinary people. It is the ACT which is extraordinary. Anyone can do it. 
• Upstanders ignore the social norms of doing nothing and create a new social norm of doing 

something 
• Standing up is socially contagious and can become the new norm - a vaccine to negative 

social contagion (the silent agreement that we should stand by) 
• Staying SAFE 

 

 

 

 

 

 

BARRIERS TO BECOMING AN UPSTANDER 
1. PERSONAL FACTORS 

• Past experiences (Will I be believed?) 
• Our beliefs (I should mind my own business) 
• Inhibitions (Will I look like an idiot?) 
• Physicality (He’s bigger than I am) 
• Disruption to your own plans (I have to get home for dinner) 

 
2. RELATIONSHIP FACTORS 

• How will my friends respond? 
• Social norms: Breaking the unwritten rules of the group 
• Passing the buck (the more people around, the less sense of personal responsibility 

 
3. STRUCTURAL FACTORS 

• Where you stand in the hierarchy 
• Fear of reprisal 
• Status impacts 

 

BYSTANDER REASONING 
Bystanders minimize what they have witnessed in order to justify their silence or inaction: 

Severity  “I would’ve said something if he’d done (a terrible thing) but he only 
did (a slightly less terrible thing).” 

Frequency “It was just that one time.” 
Mental state “She was so angry (upset, offended), she wasn’t thinking straight.”  
Questioning validity “He’s a good guy, it can’t be as bad as they say.”  
Victim blaming “If it was so bad, why didn’t he just leave?”   
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BENEFITS OF BECOMING AN UPSTANDER 
• Self-esteem 
• Self confidence 
• No guilt to carry around 
• Can create positive change which is good for upstander too 
• Less hostile environment 

Flipside: CONSEQUENCES OF REMAINING A BYSTANDER 

• Guilt 
• You could become the next victim 
• Hostile environment remains – stress, fear, uncertainly 
• No change 
• Or it could even get worse 
• Social contagion: can be negative but can also be positive 

 
THE STEPS TO BECOMING AN UPSTANDER 

1. Knowledge First, realise and accept that standing by is not neutral 
2. Awareness of personal/individual obstacles. Why have I been a bystander? 

I’m scared/unsure/embarrassed… 
3. Commitment A personal decision in advance to act, in awareness of your 

obstacles, so you don’t freeze into inaction 
4. Understanding of the situation you are witnessing, without minimising it or 

deflecting responsibility. 
5. Capacity You know what safe strategies are available to you 
6. Creates the Confidence  that your actions will lead to a positive effect.  

 

WHAT CAN YOU DO? 

• Respond to the victim – at the time, or follow up later 
• Respond to the perpetrator 
• Create a diversion 
• Find allies (People power) 
• Contact trusted authorities 
• Stay safe 

RESPONDING TO THE VICTIM 

• Ask if they are OK 
• Let them talk; don’t jump in with solutions - know where they can get help but don’t 

insist 
• Say, “What’s happening to you is NOT OK and it’s not your fault” 
• Let them know they are not alone 
• Find allies: friends; reach out directly to other bystanders 
• Speak out: to the authorities, to the perpetrator, to allies 
• Safety first: measure the risk, don’t put your own safety on the line 

RESPONDING TO THE PERPETRATOR 

• Ask for clarification: “Sorry, I missed that. What did you say?” 
• Find allies: “Am I the only one who’s not comfortable with this?” 
• Create a diversion: “Hey, the bus is leaving” 
• Stand with the victim: Just sit down next to the target, or invite them to go with you 

somewhere else. 
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• Ask perpetrator to stop: Use calming language so they don’t get defensive. 
• Speak to a trusted authority 
• TALK: Approach the perpetrator in private if you feel safe and comfortable. There 

might be something going on causing them to lash out. 

SUPPORT SERVICES 

• QLife: LGBTI phone and online chat counselling services  
qlife.org.au  or call: 1800 184 527 

• Minus18: for LGTBI information and resources for under 18s  
minus18.org.au 

• headspace: phone counselling, online chat and website services 
www.headspace.org.au  or call: 1800 650 890 

• Kids Helpline: phone counselling, online chat and website services  
www.kidshelp.com.au  or call: 1800 551 800 

• Lifeline: phone counselling, online chat  
www.lifeline.org.au or call: 13 11 14   

• Police/ambulance/Fire – works even if phone is locked or out of credit  
phone 000 (this number does not accept text – remind students) 

 

 

 

 

  

https://qlife.org.au/
https://minus18.org.au/
http://www.headspace.org.au/
http://www.kidshelp.com.au/
http://www.lifeline.org.au/
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6. CORE CONCEPTS AND VOCABULARY 
WORD DEFINITION EXAMPLES 

ACCEPTANCE Favourable reception; approval; 
the state of being accepted or 
acceptable 
 
More active than mere tolerance, 
which is the act or the capacity of 
enduring something that is not 
favoured. 

• Acceptance is preferable to 
mere tolerance. 

BIAS Preference that inhibits impartial 
judgement 

• I’ll support his opinion because 
he is my friend 

BIGOTRY Obstinate or unreasonable 
attachment to a belief, opinion, or 
faction; 
Intolerant devotion to one's own 
opinions and prejudices; in 
particular, prejudice against a 
person or people on the basis of 
their membership of a particular 
group 

• People who disagree with me 
must be wrong 

BYSTANDER 
 
Onlooker 
Spectator 

A person who witnesses or is 
aware of an incident and has the 
power to create change but 
chooses to remain silent and do 
nothing. 
Not a neutral role; the bystander 
empowers the perpetrator by 
giving tacit permission; 
disempowers the victim; and 
signals to others that remaining 
silent and doing nothing is the 
correct choice. 

 

BYSTANDER EFFECT An individual is less likely to help 
another if there are other potential 
helpers present. 
The more people present, the less 
likely any one person will help. 
 
The need to belong affects how we 
apply our individual values.  
 

• Majority populations in 
countries experiencing 
genocide who knew what was 
occurring but did not intervene 
to stop it.  

 
• Any person who allows harm to 

happen because we are waiting 
for someone else to step up. 

GASLIGHTING Making someone question their 
own perceptions, memory, and 
rationality by presenting a false 
narrative to undermine the other 
and maintain control. 
 
The term is derived from the 1944 
film Gaslight, in which a husband 
who uses trickery (playing with the 

• The victim tries to express hurt 
or disappointment about 
harmful words or actions, and 
the perpetrator responds they 
are making a big deal out of 
nothing and are too sensitive 
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supply of gas to the lighting in the 
house) to convince his wife that 
she is mentally unwell in order to 
steal from her. 

• The intent is to make the victim 
feel stupid for trying to stand 
up for themselves 

GENOCIDE UN DEFINITION 
Any of the following acts 
committed with intent to destroy, 
in whole or in part, a national, 
ethnical, racial or religious group, 
as such:  
a) Killing members of the group;  
b) Causing serious bodily or 

mental harm to members of 
the group;  

c) Deliberately inflicting on the 
group conditions of life 
calculated to bring about its 
physical destruction in whole 
or in part;  

d) Imposing measures intended to 
prevent births within the 
group;  

e) Forcibly transferring children of 
the group to another group. 

 
Genocide requires 3 elements: 
1) Physical acts committed 
2) Intent to destroy 
3) Deliberate targeting of a 

group 

• Armenian genocide (1915 – 
1917) 

• Holocaust and Romani 
genocide, Europe (1941 – 1945) 

• Hutu genocide, Rwanda (1972) 
• Khmer Rouge Killing Fields, 

Cambodia (1975 – 1979) 
• Rwandan Genocide (1994) 
• Bosnian genocide (1995) 
• Yazidi genocide by ISIS (2014-

2018) 
• Rohingya genocide, Myanmar 

(2017 ongoing) 
• The Killing Times, Australia 

(1830s). Governments across 
the colony offered bounties of 
£5 per aboriginal adult and £2 
per child. Followed by the 
Stolen Generations. 

 

HOLOCAUST The systematic and sanctioned 
attempt by the Nazi Government 
to annihilate all European Jews 
during WW2. 

 

LGBTIQ+ Stands for lesbian, gay, bisexual, 
transgender, intersex, queer/or 
questioning, plus other 
sexual/gender identities. 
 
Pronouns and neo-pronouns: 
In addition to the traditional 
pronouns of he/his and she/hers, 
an individual who identifies as 
gender-fluid or non-binary may 
choose to use them/they/their as 
gender-neutral pronouns. 
 
Contrary to popular belief, the 
pronoun ‘they’ has been used as 
the singular form to refer to an 
unnamed person since 1375. 
 
Most English speakers already 
commonly use ‘they/them/their’ to 

Be inclusive of those who don’t 
identify as straight or cisgender 
(someone whose sense of personal 
identity and gender corresponds 
with their birth sex). 
 
It’s not always possible to identify a 
person’s gender identity by their 
looks alone. It’s therefore best to 
avoid: 
• addressing students as ‘boys 

and girls’ 
• pointing out ‘the blonde girl at 

the back’ 
 
If you are not sure of someone’s 
gender identity, don’t ask ‘are you 
a boy or a girl?’. Instead, ask ‘what 
are your preferred pronouns?’. 
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refer to someone whose gender is 
unspecified. 
 

If you mess up pronouns 
1. Apologise! 
2. Correct yourself right away. 
3. Commit to doing better 

PERPETRATOR 
 
Bully 
 
 

A person who commits an illegal or 
harmful act against another 
 
Do perpetrators always 
understand/intend to cause harm? 

• Excluding or isolating someone 
is still bullying 

• Cyber bullying is online but still 
hurtful and damaging 

• Putting someone down is a 
form of bullying 

• Using power to keep someone 
else down or excluded is 
bullying. 

• Gaslighting is a form of 
bullying 

POWER OF ONE Recognise the power of finding 
allies who will support Upstander 
action when required in future. 
 
It only takes one person to make a 
change that will affect the 
immediate situation, and possibly 
the way others behave in future.  

The first person in a group of 
bystanders who steps forward to 
act, and thereby encourages others 
also to step forward to act. 

SOCIAL CONTAGION 
 
Copycat behaviour 
Herd mentality 
Going viral 

The spread of behaviour or ideas 
and attitudes from one crowd 
participant to another, either 
positive or negative. 
 
Bullying, being a bystander, being 
an upstander, stereotyping, 
prejudice, discrimination…are all 
socially contagious, as words, 
attitudes and behaviours are 
mimicked and copied within 
families, friendship groups, 
communities and become normal. 
 

• Buying the latest iPhone 
because everyone else is doing 
it. 

• The toilet paper rush during the 
Covid-19 panic 

• One couple stepping onto 
the dance floor to dance 
encourages others to start 
dancing 

SOCIAL NORMS 
 
Social conformity 
Social influence 
group pressure 
 

Behaviour that is accepted as 
normal within a given group or 
society, or perceived as normal by 
an individual. 
  
Cultural values, customs, traditions 
which represent individuals’ basic 
knowledge of what others do, and 
what they think they should do. 

Conformity may result from a 
desire to be liked and accepted:  
“I didn’t really enjoy it but I 
applauded so I wouldn’t stand 
out.” 
 
Conformity may also result from a 
desire to be correct: “I must be 
wrong because nobody else agrees 
with me.” 

UPSTANDER 
 
Ally 
Hero 
Change agent 
 

A person who witnesses or is 
aware and chooses to take action 
to create change. 
• help the victim (empowering) 
• send the message that the 

perpetrator’s behaviour is 

• The Righteous Amongst The 
Nations who protected and 
saved Jews during the 
Holocaust, despite great 
danger to themselves.  

• Craig Foster who supported 
and lobbied for Hakeem al-
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unacceptable 
(disempowering) 

• Inspire upstander behaviour in 
other bystanders 

• Upstander behaviour can be 
a small action that does not 
involve risk of personal 
harm. 

Araibi, an Australian footballer 
of Bahraini descent.  

• Grace Tame, Australian of 
the Year 2020, who stood up 
against sexual abuse.  

 

VICTIM 
 
Target 
Casualty 

The person targeted by perpetrator  
The focus of attention or the focus 
of attack, criticism or ridicule 
 
A victim must not be blamed for 
being bullied, hated, or 
discriminated against. The victim 
did not ‘ask for it’. 

• Female rape victims are 
sometimes blamed for being 
attacked due to wearing 
allegedly provocative clothes 
or being out alone at night. 

• People who are different in 
any way are sometimes 
blamed for being bullied as 
though they deserve it by 
not conforming. 
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7.  SOCIAL INFLUENCE 
We develop our ideas of the world from birth onward, beginning with the influence of our first, most 
intimate carer, and extending outward as we grow and mature and our world expands. This can be 
depicted as series of concentric circles: 

 

 

 

 

 

 

 

 

1. Self 
2. Parents/Immediate family 
3. Friends 
4. School – peers, teachers 
5. Faith/religion, adult mentors 
6. Social media, news, society 

 

Unconscious bias has its beginnings in this process. Neuroscientists have uncovered brain regions 
involved in racial and gender stereotyping and shown that such stereotypes begin to form early in 
childhood. The brain responds more strongly to information about ethnic groups who are portrayed 
unfavourably, suggesting that the negative depiction of minorities in the media can fuel bias. 

Scientists believe that stereotypes in general serve a purpose because clustering people into groups 
with expected traits help us navigate the world without being overwhelmed by information. The 
downside is that the potential for prejudice is hard-wired into human cognition. 

At the individual level, the extent to which such biases are internalised and acted on varies widely 
and in complex ways. Life experience, such as dating outside your racial group or having a boss from 
a minority group, can strongly protect against holding negative stereotypes. And there is dispute 
about the extent to which such biases are truly unconscious. 

Neuroscientists suggest that unconscious bias does not absolve people of discriminatory behaviour. 
If we are aware of these associations, then we can bring to bear all of our critical skills and 
intelligence to change our thinking and control our actions. 

Heard speech  embrace of stereotypes   development of bias  habitual prejudice  acts of 
discrimination 

Note, developing stereotypes – ie identifying patterns in the world around us - is an evolutionary 
trait that helps us make sense of a complex world. The danger creeps in when we do not question 
the stereotypes we build and then project the negative concepts and fears we associate with those 
stereotypes onto individual people. 

 

INDIVIDUAL 
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ADMINISTRATIVE  
DOCUMENTS 
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8. SYP TEAM ROLES 
The SYP team consists of: team leader, an organiser, one or two speakers, and up to eight 
facilitators depending on the number of students and the number of workshops to be delivered.  

Where trainees attend, a senior facilitator will be assigned per trainee for mentoring purposes 
as lead facilitator 

Role summaries: 

Team Leader Works in partnership with the Organiser to run successful C2C 
workshops. The team leader has primary responsibility for facilitation 
standards and message transmission and supervises the facilitation 
team overall 

Organiser Works in partnership with the Team Leader, with primary 
responsibility for organisational, administrative and procedural 
matters. The Organiser oversees workshop timing and directly briefs 
the teachers. 

Speaker A survivor or story custodian delivers testimony and may participate 
in question and answer. The speaker does not participate in the 
facilitation, but may choose to observe 

Facilitators A facilitator is responsible for a small group of students (between 8 – 
15) during exploration of Righteous stories and facilitated discussion. 
The goal of the facilitator is to encourage students to engage in 
discussion on bystander/upstander behaviour, stereotyping, 
prejudice and discrimination, to successfully convey the messages of 
Courage to Care and empower students to become Upstanders 

Lead Facilitators Senior/experienced facilitators who mentor a trainee or observer at 
one or more workshops as well as facilitating a student discussion 
group 

Trainee Facilitators Volunteers in training to become facilitators who are mentored 
during workshops; trainees do not participate in facilitated discussion 
unless invited to do so by the lead facilitator. 

Observers Volunteers who want a better understanding of the workshops either 
to help them in the decision of whether to train as facilitators, or to 
assist them in other roles. Observers do not participate in facilitated 
discussion. 

Buddies Senior /experienced facilitators trained to mentor trainee facilitators 
over the entire length of the training period, who assist trainees to 
develop their personal Facilitation Plan, ensure trainees understand 
all the resource material, and liaise with the Lead Facilitators 
supervising the trainee at  workshops. 

Program Manager  Responsible for the Upstander programs, including assessing the 
suitability of team members, organising professional development, 
and ongoing development of all upstander programs. 
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9. ACCREDITATION AND EVALUATION 
MANDATORY TRAINING 

New SYP volunteers are required to complete the following units to qualify as Facilitators 
• Introduction to Courage to Care 
• Participation in a Model Workshop 
• SYP Level 1 – introduction to SYP delivery 
• SYP Level 2 – facilitation plan development 
• SYP Level 3 – Whole team workshop delivery  

All SYP team members are required to complete annual SYP refresher to remain eligible for 
program rostering 

All SYP Mentors (Buddies and Lead Facilitators) are required to complete Annual SYP mentoring 
unit 

INFORMAL OPPORTUNITIES 
• Additional Professional Development units offered through the year (optional) 
• Each school term, an optional debrief will be offered to SYP team members to share 

learnings, questions and ideas 
 

IN ADDITION TO THE ABOVE 

All SYP facilitators (not just new facilitators) and Team Leaders are required to: 
• Develop a personal Facilitation Plan based on the Courage to Care template 
• Provide a copy of your personal Facilitation Plan to the Program Manager (to be used as 

a sample in training new facilitators) 
• Follow the personal Facilitation Plan as closely as possible 
• Revisit the Facilitation Plan for ongoing improvement in line with the Courage to Care 

template 

All SYP team members should be prepared to:  
• Complete a personal PMI grid after each program for self-evaluation to promote 

continual learning and improvement 
• Be observed by a peer and then discuss their personal PMI grid with that peer 
• Workshop their personal Plan with others to promote review and continual learning 

Survivor Speakers (and custodian speakers) 
• Annual revision for survivors and custodians 

Every delivery team member must have a valid WWCC and carry it on their person at all times 
when delivering Courage to Care programming. 
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CRITERIA FOR SUCCESSFUL FACILITATION 
These criteria are used to assess whether facilitators (and trainees) are successfully facilitating 
student group discussions. 

 

1. Follow your written facilitation plan in accordance with a logical and fluent structure. 
 

2. Focus on the primary message and aims of each of the 6 sections  
You got to the message and stayed on message 
 

3. Achieve understanding of the key messages and terms: 
Bystander/Upstander/social contagion 
Stereotyping/ Prejudice / Discrimination/ Racism etc and the dangerous progression 
 

4. Whole group engagement 
Elicited students’ ideas and students engaged with one another 
Managed group dynamics 
 

5. Ask open-ended and relevant questions and use other discussion promoting tools such 
as “think/pair/share” 
 

6. Complete all the necessary tasks within time given 
 

7. Refrained from  
• lecturing: facilitator should speak for less than 50% of the time 
• focusing on the Holocaust 
• discussing personal/family matters: your history or personal experience divert the 

focus from students 
• discussing political issues 

 
8. Have engaged in per-to-peer learning and taken on feedback to improve your own 

facilitation 
 

9. Complete a PMI at the end of each program (at home in quiet reflection).  
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PLUSES MINUSES IMPROVEMENTS GRID  

a critical thinking tool to overcome cognitive bias, to be used by: 

• By the whole team PMI for team debriefing at the end of the day 
• Trainees, to share with buddy for learning and improvement 
• Trainees when observing a LF performance, with reference to the LF’s facilitation 

plan 
• Lead facilitators when supervising a trainee’s facilitation, with reference to the 

trainee’s facilitation plan 
• Team Leaders and facilitators to complete this privately – no need to share – at the 

end of each day as self-reflection. 
 

PLUS MINUS IMPROVEMENT 
What went well? 
Unexpected insights? 

What didn’t go well? 
What felt awkward? 
Unexpected problems? 

What items from the first 2 
columns could be improved 
and HOW? 
Be practical and specific. 
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10. SYP ROLE DESCRIPTIONS 
TEAM LEADER 

Works with the Organiser, taking overall responsibility for the whole team and facilitation 
processes. Team Leader supervises the lead facilitators/trainees in the mentoring process during 
a workshop. 

A Team Leader: 
• Is an experienced Courage to Care facilitator, with training in mentoring Trainee 

Facilitators (TF) 
• Is confident and effective at speaking to large groups 
• Has good leadership skills and excellent teamwork skills 
• Communicates clearly and courteously with teachers, students and volunteers 
• Has flexibility, resilience and problem-solving skills in responding to unexpected 

challenges that may occur during a program 
• Has a suitable working understanding of our equipment – turning on/off, 

rudimentary problem solving  
• Is passionate about Courage to Care’s program and about delivering it to Victorian 

students 
• Is fully current with Courage to Care Child Safety policy and volunteer safety policy 

The Team Leader follows the processes and procedures for delivering Courage to Care 
workshops as defined by the Education Sub-committee: 

• Presenting from the podium 
• Supervising facilitators 
• Supervising the interaction of lead facilitators, observers and trainees 
• Observing facilitation sessions to assist with constructive PMI analysis 
• Reporting to the program manager on workshop and facilitation team effectiveness 
• Completing the tasks on the Team leader checklist 

The responsibilities of the Team Leader are detailed in the Team Leader Checklist on p48 

ORGANISER 
Working with the Team Leader, the Organiser is responsible for the logistics of the workshop to 
ensure they run smoothly and effectively 

A Workshop Organiser: 
• is very organised and focused on details 
• Is effective in delegating tasks and following up on delegated tasks 
• Understands the crucial importance of timing and guiding the team to the schedule 
• Has excellent teamwork skills 
• Communicates clearly and courteously with teachers and volunteers 
• Is flexible, copes well in stressful situations and is able to work with others to 

resolve issues when things don’t go to plan 
• Undertakes to follow the processes and procedures for delivering Courage to Care 

workshops as defined by the Education Sub-committee. 
 
To assist the team, the Organiser is responsible for specific tasks (which may be delegated) 
so that workshops run smoothly regarding: 

• Timing 
• Teacher Liaison 
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• Team environment 
• Consumable materials 
• Preparation for the next workshop 
 

The responsibilities of the Workshop Organiser are detailed in the Organiser Checklist on 
p50 

SPEAKER 
The emphasis of this program is the courage to care and the message is that one person can 
make a difference. The testimony of the Speaker incorporates both these elements and is based 
on incidents when someone enacted a kindness and the positive difference this made to the 
survivor. 

The speaker is: 
• A survivor of the Holocaust; or a custodian of the story of a survivor 
• A survivor of another world genocide; or a custodian of the story of a survivor 
• A Righteous Among the Nations/Upstander who acted at personal risk to save or 

assist a survivor; or a custodian of the story 
 

To ensure a successful workshop, the Speaker: 
• Has a prepared testimony, drafted with the assistance and feedback of the Speaker 

Liaison team 
• Has practiced delivery within time constraints, and to allow as much eye contact as 

possible, so the testimony can be told rather than read 
• Keeps the story personal, remembering that the political and historical background 

is covered by the documentary film 
• Keeps the testimony focused on the courage to care shown by the Upstander, with 

specific incidents outlined and, if possible, the motivations of the Upstander 
• Keeps the address within the time limits given by the Organiser 
• Is able and willing to use a microphone 

 

FACILITATOR 
A Facilitator guides students through the digital resources and conduct facilitated small group 
discussion at Courage to Care workshops for Victorian students. The goal is to help students 
explore their personal experiences, attitudes and behaviour to empower them to become 
effective Upstanders when encountering situations of racism, prejudice, bullying or 
discrimination. Facilitators equip students with Upstander tools and inspire them to become 
Upstanders. 

A Facilitator: 
• is aged 18+ 
• Has good spoken English 
• Has excellent active listening skills 
• Is interested in what students have to say and encourages conversation 
• Has strong and effective facilitation skills for small group discussions with up to 15 

students 
• Has developed a comprehensive, robust and written facilitation plan in accordance 

with the Facilitation Template 
• Has good teamwork skills to work alongside other volunteers 
• Communicates clearly and effectively with teachers, students and volunteers 
• Has flexibility and resilience in responding to challenges and program changes 
• Has a thorough understanding of the Courage to Care program elements and its 

goals 
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• Is on message and aligned with Courage to Care values 
• Is able to meet each criterion in the Criteria for Successful Facilitation 
• Delivers Upstander tools 
• Undertakes to follow the processes and procedures for delivering Courage to Care 

workshops as defined by the Education Sub-committee. 
 

LEAD FACILITATOR 
A Lead Facilitator (LF) works with Trainee Facilitators (TF) (volunteers who have commenced 
formal training under the direct supervision of a LF) at one or more workshops to expose them 
to individual approaches to facilitation and help in guiding them in developing the knowledge, 
skills and confidence to facilitate student discussion groups without direct supervision. 

The LF is not required to have an ongoing mentoring relationship with the new TF, but is assigned for 
one (or more) workshop. 

A Lead Facilitator: 
• Has a clear understanding of the Criteria for Successful Facilitation 
• Has a high standard of experience and expertise in facilitating Courage to Care 

student discussion groups 
• Has a written comprehensive facilitation plan to demonstrate to the TF 
• Provides a copy of the facilitation plan to the TF so the TF can follow along as the 

discussion proceeds 
• Guides new TF towards a clear understanding of the techniques of Courage to Care 

facilitation 
• Exposes TF to individual approaches to facilitation 
• Assists TF to learn the skills and gain the confidence required to facilitate student 

discussions 
• Is patient, tactful and available in building the confidence of TF during the assigned 

workshop 
• Communicates well, answer questions and provide feedback on skill areas of TF in 

accordance with the Criteria and the PMI 
• Demonstrates that every facilitator has their own style and can continue to improve 

and learn from others while following set facilitation structure. 
• Communicates with the TF’s Buddy before (receives the phone call) and after 

(makes the phone call) the workshop about the TF’s development during the 
observed workshop 

 

BUDDY 
The role of a Buddy assigned to a new Trainee Facilitator (TF) is to establish an ongoing 
mentoring relationship for the duration of the training period to guide and support the trainee 
on the path to becoming a confident and competent facilitator.  
 
The Buddy: 

• Maintains contact with the TF throughout the training period by phone, email and 
face to face meetings. 

• Meets with TF as convenient and by mutual agreement ends the mentoring 
relationship when it is no longer required 

• Emphasizes that the purpose of the relationship is one of guidance and 
encouragement, and not of assessment 

• Emphasizes the importance of the facilitation session in getting across to students 
the key C2C messages 
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• Guides the development of a structured/written facilitation plan based on the C2C 
Facilitation Template 

• Ensures TF is knowledgeable and comfortable with all the resource material 
• Contacts the TF before and after each rostered workshop, to prepare and then to 

debrief 
• Speaks with the LF assigned to the TF before (makes the phone call) and after 

(receives the phone call) each rostered workshop, to prepare and then to debrief 
• Based on the feedback received from the supervising LFs and the TFs own 

confidence, provides verbal feedback to the Program Manager at the two 
milestones: when the TF is ready to facilitate under supervision; and when the TF is 
ready to be rostered as a qualified facilitator 
 

TRAINEE FACILITATOR 
Trainee Facilitators (TF) commence as Observers. Observers and TFs are introduced to their 
assigned Lead Facilitator (LF) at the beginning of the workshop. An Observer or TF is not free to 
to join a facilitation group other than the one assigned by the program manager. 
 
Buddy Relationship 

A new TF will be assigned a Buddy for ongoing guidance and encouragement throughout the 
traineeship/apprenticeship. Buddies are experienced Lead Facilitators who have been trained to 
mentor new facilitators.  

• Buddy and TF will communicate regularly by phone, by email and in person when 
possible 

• Buddy and TF will meet as often as they wish, and decide by mutual agreement 
when the mentoring relationship is no longer required 

• Buddy and TF will be in contact before and after each rostered workshop, to 
prepare and then to debrief 

• Buddy and TF will consult in drafting and the ongoing development of the 
personalised facilitation plan  

• If and when possible, the Buddy will be rostered as LF for supervised facilitation 
• The Buddy will liaise with LF assigned to the TF for briefing and feedback before 

and after each rostered workshop. 
 

Lead Facilitator (LF) relationship 

Trainee Facilitators (TF) attend workshops initially to observe, and then to facilitate under 
supervision to develop skills.  Prior to workshops, LFs must make the following expectations 
clear. 

The TF will: 

• Initially observe AT LEAST THREE full sessions under the supervision of AT LEAST 
TWO different LFs, to be exposed to individual styles and approaches. The TF can 
provide feedback to the LF. 

• The TF does not participate in facilitation unless specifically invited to do so by the 
LF. During the facilitation, the TF follows the discussion with a copy of the LF’s 
personalised facilitation plan 

• When the TF progresses to facilitating under supervision, the LF will intervene as 
much or as little as required. 

• After the facilitation, the LF will provide feedback to the TF using the PMI format 
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Before progressing to facilitating under supervision, the TF will demonstrate that they have 
developed a Facilitation Plan that has been approved by the Buddy. 
 
The TF graduates to facilitating alone only after the individual Facilitation plan has been finalised and 
piloted at a minimum of THREE supervised facilitation sessions, and has been deemed to meet all 
facilitation criteria by the Buddy and supervising LFs. 
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10.  CHECKLISTS AND REPORTS 
TEAM LEADER CHECKLIST  

All information specific to a workshop program is in the TEAM FOLDER.  
Call Program Manager or Schools Program Coordinator at any time for urgent matters. 
 

BEFORE ARRIVAL OF STUDENTS        (tasks may be delegated) 
 Consult the ROSTER IN THE TEAM FOLDER for updated information 
 Any signage/outdoor banners, etc, in place 

AT EXHIBITIONS 
 Read through Workshop logbook for updates – advise Organiser where relevant 
 Check exhibition units are on, microphones are on and sound volume checked, 

heating/cooling. 
BEFORE ARRIVAL OF STUDENTS        (tasks may be delegated) 

 Check units are all working, microphones are on and sound volume checked  

TEAM BRIEFING 
 Share any specific knowledge about the school/student group – may be done on the 

way in the team bus 
 Remind team that the organiser enforces workshop timing 
 Remind Speaker of the time constraints for that specific workshop 
 Remind Speaker to arrange with a facilitator in advance if they wish to sit in on 

facilitation 
 Ensure trainees are matched with assigned lead facilitators and they consult in advance 

of facilitation 
 Clarify whether each trainee has progressed to facilitating under supervision 
 Lead facilitators have a copy of trainee’s facilitation plan to follow when supervising a 

trainee facilitation 
 Lead facilitators have a PMI form to complete when supervising a trainee facilitation 
 Trainees have a copy of lead facilitator’s plan to follow along during facilitation 
 Trainees have a PMI form to complete when observing lead facilitator 

WHOLE GROUP PRESENTATION:  
 If student group arrive without nametags, defer to Organiser to set them up asap 

UPSTANDER STORIES 
 Direct students in appropriate-sized groups to facilitators 
 Direct teachers to meet with the organiser at a designated location to receive their 

teacher packs and briefing. 
 Ensure that any trainees are shadowing their assigned lead facilitators.  

FACILITATED DISCUSSION 
 Select at random a facilitation group to observe; complete a PMI to share with 

facilitator after facilitation 

SCHOOL WRAP UP 
 Encourage students to write a note to the survivor speaker on their evaluation form 
 Remind teachers that evaluation forms must be completed and returned 

TEAM DEBRIEF 
 Assemble whole team to debrief, focussing on team PMI 
 Remind facilitators to complete PMI at home to reflect on their own facilitation  
 Update roster in Team Folder with student numbers, teacher numbers, any changes to team  
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END OF DAY AT EXHIBITIONS 
 Enter pertinent notes in Workshop logbook, sign and date 
 Leave exhibition units running – they remain on for the duration of the exhibition.  
 Turn off triple screen and microphones 

END OF DAY AT INCURSIONS 
 Complete the Team Leader report 
 Charge iPads overnight for use the next day at the same school 
 Ensure the room where equipment will be left overnight is secure 
 When you pack up, make sure that nothing is left behind 
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ORGANISER CHECKLIST  
ALL INFORMATION specific to a workshop program is in the TEAM FOLDER. The Program Manager or 
Schools Coordinator can be contacted at any time for urgent matters. 

 

 

 TASKS CAN BE DELEGATED 

BEFORE STUDENTS ARRIVE 
 Identify location of toilets, break room etc and inform team 
 Check team members have name tags and vests on 
 Prepare water jug, glasses, tissues 
 Check all seating and facilitation areas are ready 
 Check facilitator kits have sufficient wristbands and full set of laminated flash cards  

AT EXHIBITIONS 
 Prepare urn, tea, coffee, milk, sugar, cold water, biscuits, cups etc.  Locate a fridge 
 Read through Workshop logbook for updates 
 Inform caterer of changes, and check lunch pick up time (specified on first page of roster). 

TEAM BRIEFING 
 Confirm start and end time and ENFORCE WORKSHOP TIMING. If not running to optimal time, 

adjust timing so workshop finishes to schedule. Note down actual times in table. 

MEET AND GREET  
 If whole group arrives without nametags, co-opt teachers to deal with it immediately 
 Welcome teachers and confirm end time for session. 

AT EXHIBITIONS  
 Assign volunteer to meet students at bus disembarkation (Delegate this task) 
 Do not wait more than 10 minutes for a SECOND school running late for same workshop 

  

WORKSHOP ELEMENT 
We request that schools ensure 
students are seated and ready at 
designated workshop start time. 

110 MINS 100 MINS 90 MINS 80 MINS 

START 
TIME 

START 
TIME 

START 
TIME 

START 
TIME 

Introduction +5  5  5  5  

Film +11  11  11  11  

Survivor (custodian) speaker +20  18  15  15  

Questions for speaker +5  5  3  0  

break into groups and transition +5  5  5  5  

Facilitation +54  47  42  36  

Transition to plenum +5  5  5  5  

Film/Wrap up +45  4  4  3  
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DURING FILM 
 Update Roster with ACTUAL number of students and teachers, and advise Team Leader asap 
 Count student booklets to give to teacher at the end of workshop 

TRANSITION TO SMALL GROUPS – TEACHER BRIEFING 
 Teachers sign in on Teacher Registration form - check writing is legible 
 Hand out Teacher Packs  

 Brief teachers on their role 
 Point out evaluation form and emphasise importance of return 
 Gandel Program 
 Program outline document 

 Hand out stamped, self-addressed envelope with evaluation sheets and point out the 
explanatory sheet with names of all facilitators.  At least one per school: 
1 envelope = up to 30 students | 2 envelopes = up to 60 students | 3 envelopes = up to 90 
students   

 If students are missing nametags, give teachers stickers and markers to rectify asap 

FACILITATED DISCUSSION: 
 Keep track of time and signal each facilitator at ‘finish up at screens’ / 30 mins / 20 mins / 10 

mins / 5 mins / ‘please wrap up’ / ‘finish discussion now’ 

SCHOOL DEBRIEF 
 Distribute student booklets to teacher  
 If there are school giveaways, distribute to teacher - only ONE per school 

LUNCHTIME (on days which have a midday workshop) 
 Receive lunch and check there is no meat in the sandwiches. If there is, speak to the caterer to 

correct. Dispose of leftover food. 

VOLUNTEER TEAM DEBRIEF 
 All volunteer name tags returned 
 PMI grids provided to each facilitator 

LAST WORKSHOP OF THE DAY 
 Prepare for following day, including check of facilitators workshop kits 

AT EXHIBITIONS 
 Call Organiser rostered for next day to brief on any issues 
 If any consumable materials are low, contact Program Manager to arrange delivery of more for 

subsequent workshops. 
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LEAD FACILITATOR CHECKLIST   

Lead Facilitators should be prepared to provide constructive and empathetic feedback to the TF in 
accordance with the criteria for observation and feedback outlined in the mentor training.  

Lead Facilitators can use other LF and Buddies as sounding boards and for ongoing support in the 
mentoring role. 

 

TASKS WHEN SUPERVISING OBSERVERS 

 Meet with the Observer BEFORE the facilitated discussion. Some Observers have no intention to 
proceed with facilitation training; check why they are observing and interact accordingly 

 Advise Observer to sit in the circle with the students to observe without participating in the 
discussion unless specifically invited to do so. 

DURING FACILITATION 
 Introduce Observer to students so students are aware who the non-participating person is 

AFTER FACILITATION 
 At the end of the facilitation while the students return to the main group, stay behind with the 

Observer for a few moments to debrief. 
 

TASKS WHEN SUPERVISING TRAINEE FACILITATORS (TF) 

BUDDY CONTACT 
 The TF Buddy will call to brief you before the program so you have some idea of TF skills and level 

of training.  
 Establish with the Buddy whether the TF is at observation stage or has graduated to supervised 

facilitation.  
 If supervised facilitation, ensure you have in advance the TF’s written Facilitation Plan which has 

been approved by the Buddy 

BEFORE FACILITATION/AT TEAM BRIEFING 
If Trainee is observing: 

 Remind TF not to participate in discussion without your direct invitation 
 Provide TF with a copy of your personal Facilitation Plan so the Trainee can watch your plan unfold 
 TF will have a PMI grid to complete on your facilitation as practice for their own 

If TF is facilitating under your supervision: 
 TF leads discussion using their own written facilitation plan. You participate only if invited or 

intervention is required. Remind the Trainee of this in advance. 
 Have TF’s Facilitation Plan in hand to follow along. Feedback should be based on the TF’s plan (not 

on yours) 
 Have PMI in hand and jot notes to share with the TF in debriefing 

The TF may step back into the Observer role at any time. In this happens, you take over the facilitation 
and can segue to your own plan. 

DURING FACILITATION 
 Ensure TF introduces you, so students understand why you are present but not participating 
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AFTER FACILITATION 
 While the students return to the main group, stay behind with the TF for a few moments to 

debrief.  
 Allow the TF to debrief first, using the PMI format 
 Provide your feedback, using the PMI format 
 Call Buddy within 2 days of the workshop to provide a comprehensive, honest report. 

When reporting to Buddy, be very clear to distinguish between feedback given to the TF, and any 
confidential assessment you are giving only to the Buddy. 
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12. MISCELLANEOUS DOCUMENTS  
TEACHER BRIEFING   

This briefing is provided to all teachers with the Teacher Pack on arrival at the workshop. It is 
provided here for the information of all team members.  

Program goals 

In line with the Courage to Care Mission to inform and educate Australians about the 
dangers of prejudice, racism and discrimination, the purpose of the Secondary Years 
Program is to promote acceptance across society by: 
• Creating awareness of the dangers of prejudice, racism and discrimination  
• Educating students to challenge attitudes and behaviours 
• Demonstrating to students that every individual can make a difference 
• Transforming “bystander” behaviour to “upstander” 

 
Workshop parameters 

• This is a 110-minute workshop for students in Years 8 – 12. 
• Program outline 

o A documentary video on the rise of Nazi racist ideology and state-sanctioned 
discrimination which resulted in the Holocaust; and the importance of the 
actions of Upstanders during the Holocaust and other genocides in saving the 
lives of those who were victimised; with specific learnings on the importance 
of being an Upstander 

o Personal testimony by a survivor of the Holocaust, or a custodian of the 
survivor’s testimony, highlighting the actions of those who acted to help 
them survive 

o The opportunity to examine additional Upstander stories 
o Small group facilitated discussion is the climax of the program. Facilitated 

discussion on the students’ own perceptions and circumstances with a view 
to helping them understand how they can make a difference in their own 
community by choosing to be upstanders when witnessing incidents of this 
kind of injustice. 
 

Teacher’s key role 

• Make sure our team leader is advised of anything the team needs to know about 
students in this cohort Eg special needs, language or literacy issues, bullying 
incidents, particular sensitivities, family trauma etc. Student confidentiality will be 
respected. 

• Remain with your small group throughout the program 
• If there’s not a teacher in a small group near you, keep an eye on the group. 
• Please do not participate in the discussion by answering questions or interjecting. 

Leave the facilitation to the volunteer team. 
Your role is silent observer. 

• However, please do assist to maintain discipline where the facilitator indicates it is 
necessary. We hope to keep students focussed and respectful, but we also want 
them to feel free to speak their opinions without fear of being cut down. 
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Student Resource Books 

You will be provided with a stack of Student Resource Books. These can be distributed to 
students any time after the workshop. They can take them home, or you may choose to use 
them in class for follow up work in combination with the digital Teacher Resource which 
was distributed about 4 weeks prior to the workshop.  

 
Teacher and Student evaluation 

There is an evaluation form for teachers in the teacher pack, which we ask you to complete 
and return as soon as possible. 
 
One or more teachers will also be given a self-addressed envelope for the return of all the 
evaluation forms. Please make provision to ensure the evaluations are completed and 
returned. 
 
It is a condition of participation that all students and all teachers who participate in the 
program complete an evaluation following the program. 

 
 

 
 


