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Introduction

Inspired by stories of survival and bravery documented in the Courage to Care 
Remarkable Stories of Rescue During WWII anthologies, the following lesson 
sequence and resources are designed to drive students to make meaningful 
change in their communities and the wider world around them. The activity 
supports the Courage to Care Upstander Programs in empowering students to 
become aware of their own responsibilities in situations that they know to be 
wrong – to make the choice to be an Upstander rather than a bystander.

The following teaching and learning resources have been developed by 
teachers and for teachers, to scaffold a Year 8-12 class through a lesson 
sequence in their own classrooms after students have participated in the two-
hour Courage to Care Upstander Program (SYP). 

To create meaningful engagement with adolescent students, the program 
incorporates teaching and learning approaches underpinned by extensive 
research into the drivers of education in the middle high school years. 
Accordingly, the lesson sequence has been designed to generate motivation 
and passion through creativity, choice, problem-solving, collaboration 
with peers, and meaningful connections to real-world issues of relevance 
to participants.

The core idea within the lesson sequence is that students will undergo a 
problem-solving process derived from Design Thinking methodology to develop 
creative solutions to a real-world problem of their choosing. The lessons have 
been documented as a scalable and flexible sequence catering to multiple year 
levels, for a diverse range of learners, and with options provided for longer 
lesson timeframes if the school curriculum allows for a lengthier commitment.

http://couragetocare.org.au
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Perhaps it was the powerful documentary video explaining the Nazi ideology 
of racism and discrimination which led to the tragedy of the Holocaust and 
millions of innocent lives lost. If you wish to view the Lessons from the 
Holocaust video again or watch with your students, please access it at this link.

You may have spoken further with your students about the heartbreaking, 
personal testimony of survival through the Holocaust, thanks in no small part 
to the bravery of others who chose to act instead of standing by and doing 
nothing. Whilst Australia is, thankfully, a great distance in time and location 
from the horrors of the Holocaust, racism and discrimination still exist in our 
society today. 

Your students may recall our discussion about the 
Upstander Triangle. This paradigm models the 
ways in which perpetrators, who commit harmful 
or illegal acts, are enabled by bystanders, who 
witness these acts and choose to do nothing to 
prevent such harm from occurring. Together, we 
concluded that choosing to remain a bystander 
is not a choice to be neutral, but a choice to 
allow harm to happen. The Upstander Triangle 
promotes the individual who, instead, chooses 
to act and help others rather than watching 
passively, while also showing bystanders that they 
can choose to make a difference.

Upstanders during the Holocaust had the courage to care. They made the 
choice to stand up rather than simply standing by, the choice not to allow bad 
things to happen to innocent people without attempting to intervene.

These are choices we all face today, as we bear witness to discrimination and 
hatred in our own communities and in our wider society, whether this be 
through stereotypical ideas, hurtful language, or acts of physical violence. 

Hopefully, your students have since reflected further on ways in which they 
can take action and make choices when the right moment presents, to stand 
up rather than standing by, as illustrated in the What we do: Courage to Care 
Upstander Programs animation that your students may find enlightening.

Recapping Courage to Care’s Upstander Program 

What do you recall from the Courage to Care Upstander workshop in which you 
participated with your students?

http://couragetocare.org.au
https://couragetocare.org.au/resources/protected/syp/
https://couragetocare.org.au/resources/books/
https://couragetocare.org.au/resources/books/
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Learning 
Outcomes 

and Success 
Criteria

For students to draw meaningful connections with stories of Holocaust survival and the courage of 
Upstanders by reflecting on contemporary issues impacting their own lives and communities and 
taking action to make positive change.
Students will develop skills in creativity, problem-solving, collaboration, and leadership.
Students will develop their historical knowledge of World War II, analysis of historical sources and 
different perspectives, civics and citizenship, literacy, and numeracy.

Links to 
curriculum 

Victorian Curriculum Level 9/10: Australia at war (1914 – 1945): World War II
Significant events, turning points of World War II and the nature of warfare, including the Holocaust 
and use of the atomic bomb (VCHHK147)
Victorian Curriculum Level 7/8: Government and Democracy 
Explain how citizens can participate in Australia’s democracy, including the use of the electoral 
system, contact with their elected representatives, use of lobby groups, interest groups and direct 
action (VCCCG020)

Australian Curriculum: Critical and Creative Thinking (General Capabilities)
Australian Curriculum: Ethical Understanding (General Capabilities) 

Potential 
literacy and 
numeracy 
demands

Literacy demands include (but are not limited to): 
1. the comprehension of written texts through listening, reading and viewing 
2. the composition of texts through speaking, writing and creating

Numeracy demands include (but are not limited to): 

1. interpreting statistical information 
2. using spatial reasoning

Australian Curriculum: Literacy 
Australian Curriculum: Numeracy

Teaching 
and Learning 
Preparation 

Prearrange students into six groups depending on class dynamics
Link to recaps: 

Documentary video: Lessons from the Holocaust 
Upstander Program animation What we do

Activity Material
Survivor/Upstander Story Worksheet to scaffold understanding
Six packs of Post-it® notes, two or three pieces of butcher’s paper per group and one marker 
pen per student
For further rationale and examples of the Point of View and How Might We exercises in the 
Define and Ideate phases of the lesson, visit IDEO.org
Student Self-Reflection Questionnaires
Teacher Marking Rubric (make available to all students)

Lesson Plan 

http://couragetocare.org.au
https://victoriancurriculum.vcaa.vic.edu.au/Curriculum/ContentDescription/VCHHK147
https://victoriancurriculum.vcaa.vic.edu.au/Curriculum/ContentDescription/VCCCG020
https://www.australiancurriculum.edu.au/f-10-curriculum/general-capabilities/critical-and-creative-thinking/
https://www.australiancurriculum.edu.au/f-10-curriculum/general-capabilities/ethical-understanding/
https://www.australiancurriculum.edu.au/f-10-curriculum/general-capabilities/literacy/
https://www.australiancurriculum.edu.au/f-10-curriculum/general-capabilities/numeracy/
https://couragetocare.org.au/resources/protected/syp/
https://couragetocare.org.au/resources/protected/syp/
https://www.interaction-design.org/literature/article/define-and-frame-your-design-challenge-by-creating-your-point-of-view-and-ask-how-might-we
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Teaching and Learning Plan 

LESSON PHASE TEACHING & LEARNING ACTIVITIES DURATION

Orientation
Activate prior 
knowledge and 
ensure students 
have a baseline 
understanding 
about the 
Holocaust and 
Nazi ideology.

•  Teacher begins by briefly questioning student recall of the SYP Upstander 
Program via a THINK/PAIR/SHARE activity:  

◦  Ask students to take a moment to recall an interesting or memorable aspect of 
the SYP. 

◦ Discuss this with another student. 

◦ Teacher calls on some of the pairs to share their conversation with the class.
•  Teacher can share a recap of key learnings in this brief animation.
•  The class may wish to view again the powerful documentary explaining the Nazi 

ideology of racism and discrimination which led to the tragedy of the Holocaust 
and millions of innocent lives lost, but also highlighted the roles of both 
bystanders and upstanders in such extreme situations.

Note: Teacher may wish to skip this component if students participated in the 
Upstander Program recently. 

20 mins

Inspiration
Create empathy 
and inspiration 
through the 
stories of real 
Holocaust 
survivors and 
the Upstanders 
who contributed 
significantly to 
their survival.

The class is divided into six groups. Each group is given one of six preselected 
stories of Holocaust survival and rescue to read and discuss. The full Individual 
Stories can be found in the Resources section on the Courage to Care website.
Within groups, divide responsibility for reading the stories so that each student 
reads only one or two pages and summarises their pages to the rest of their 
group. After reading and sharing as a group, to help scaffold and contextualise the 
information, students work together in their groups to answer questions on the 
Upstander Stories Worksheet in Resources.
After students have completed the worksheet in groups, the teacher brings the 
class back together to ask for answers to questions 5-8, which focus on the role 
played by the Upstander. The teacher then draws on responses to questions 
7-11 to extract potential parallels with the students’ lives and the world we are 
now living in.

25 mins

Elaboration
To take 
inspiration from 
the courage of 
the Upstanders 
in devising 
solutions to 
contemporary 
problems.

Staying in the same 6 groups, students work through a teacher-scaffolded  
five-stage Design Thinking (see image) process to devise a workable solution to a 
real-world problem. 
This might be a problem that impacts them personally in the context of their 
family, neighbourhood, or school, or it may be some sort of injustice that they 
perceive elsewhere in the world. For example, improving the lives of those with 
disabilities, helping refugees adjust to life in Australia, overcoming isolation in 
aged care facilities, gender or racial inequality, homelessness.

15 mins

1. EMPATHISE
Following the teacher-led discussion around the role that Upstanders played in 
the stories reviewed in the previous activity, groups will consider problems in their 
communities or the broader world that they might try to address as Upstanders 
themselves. The teacher should not provide the students with suggested problems 
as it is integral to the authenticity of this activity that the students themselves 
arrive at issues that they intrinsically perceive to be a problem. 
•  Each group is given a pack of Post-it® notes, two to three sheets of butcher’s 

paper and markers.
•  Teacher instructs students to individually brainstorm a range of problems in 

the world today and note down each idea on a Post-it® note. These could be 
problems in their school, in their neighbourhood, in their community or the 
wider world.

•  They are given one minute to note down as many ideas as they can think of 
without editing or thinking too critically about these ideas. There are no bad 
ideas in the first stage of a brainstorm!

•  Students then work in their groups to stick each Post-it® note on the butcher’s 
paper, grouping similar ideas. They still should not discard any ideas from 
the brainstorm.

•  Groups are then instructed to narrow down their brainstorm to the top two 
or three ideas. The teacher should float between the groups to ensure that all 
ideas are being heard and respected.

•  At the end of this phase, the teacher will call on each group to share one of 
their top ideas with the rest of the class. 

15 mins

2. DEFINE
Each group then takes one of their two or three ‘problems’ and works to define 
this into a narrow, tangible idea that they might wish to solve. For example, 
instead of the problem ’ending bullying of kids in Australia’, students might arrive 
at a still ambitious but more manageable ‘preventing students at our school from 
suffering from bullying’. The reason for having two or three problems in their 
bank of ideas rather than only one is that this may be a difficult exercise and a 
second or third problem may be easier to address. If any group is having difficulty 
choosing between multiple problems, encourage a quick vote within the group to 
determine which one to start with.
To help define a narrow problem, groups should complete the three fields within 
the following Point of View table.

User Need Insight

A student at our high 
school

To feel confident that 
they can attend school 
without feeling afraid 
of bullies

One in three students 
at our high school has 
told a friend that they 
are afraid of someone 
else bullying them 
while at school.

Groups fill out the template by defining who they’re trying to help or designing 
their solution for (User), what are this user’s most essential Needs (in the context 
of the problem), and synthesise the problem into an Insight, based on some fact 
or piece of data. See the table above for an illustration.   
As groups work through this exercise, teachers should move between the groups 
to ensure that students are able to narrow down their problem using this 
framework. This may be a challenging exercise for younger students and could 
require a higher degree of teacher involvement and demonstration.
At the end of this phase, the teacher will call on each group to share a quick 
snapshot of their work with the rest of the class. 

15 mins

3. IDEATE
Now that the groups have settled on a well-defined problem it is time to develop 
some creative solutions. Often, our tendency is to rush to arrive at interesting 
solutions that sound like a great fit for a given problem but do not really address 
the root cause or issue because we haven’t spent long enough thinking about 
the problem itself. Albert Einstein once said “If I had an hour to solve a problem, 
I’d spend 55 minutes thinking about the problem and 5 minutes thinking about 
solutions”. Design Thinking instead asks students to reframe the above Point of 
View into a new question before tackling solutions. We do this using “How Might 
We…” statements. 
The How Might We method is constructed in such a way that it opens the field for 
new ideas, admits that we do not currently know the answer, and encourages a 
collaborative approach to solving it. For example, if your Point of View is “Ensuring 
that students at our school feel confident that they won’t suffer from bullying “, 
then the How Might We question may go as follows:
• How Might We make our school feel safer for all students?
•  How Might We inspire potential bullies to not go down the path of 

becoming bullies?
•  How Might We mitigate the impact of bullying on students who may suffer 

from it?

As a result of this reframing, we are already some way towards addressing the 
problem by focusing on one solvable aspect such as ensuring that there are safe 
spaces at the school, or addressing the root cause of bullying, that is, the bullies 
themselves. We can then tackle these problems one at a time with a more focused 
solution.
•  Groups should each develop two or three How Might We statements and write 

up on butcher’s paper.
•  Groups agree to address one of their statements (perhaps with a quick vote) 

and each student then spends one minute brainstorming all possible ideas they 
can think of to address this problem by writing their ideas onto Post-it® notes. 
Once again, students don’t yet edit or think too critically about these ideas. 
There are no bad ideas in the first stage of a brainstorm!

•  Students then work in their groups to stick each Post-it® note on the butcher’s 
paper, grouping similar ideas. They still should not discard any ideas from the 
brainstorm.

•  Groups are then instructed to narrow down their brainstorm to one solution 
that feels achievable. 

30 mins

4. PROTOTYPE
Groups prepare to present their solution in a five-minute presentation to the rest 
of the class. 
Note: In a longer lesson sequence, groups may actually develop their solution over 
multiple lessons, but within the confines of a shorter sequence, students illustrate 
the thinking behind their ideas in a creative, engaging presentation. 
In this communication, groups should clearly address:
•  The problem they are solving (remember the User, Need and Insight from the 

Design Thinking phase)
• How they plan to solve the problem (what does the solution look like?)
• What sort of results they expect to see, and when/how long
•  How their idea progressed through steps one to three of the Design Thinking 

Process
Presentations should aim to be entertaining or engaging, even when 
communicating a serious issue. This is an opportunity to develop important 
communication skills, and holding the attention of an audience for five minutes 
is a valuable life skill. Students may choose to use a rich media format such as 
a poster, an animation, a video or radio advertisement. New, engaging and free 
online tools are constantly emerging but some options that the students may like 
to try include Powerpoint, Powtoon, Prezi, Easely, Animoto, Pic Collage, Voice 
Thread and Canva.

60 mins

Evaluation
To allow 
students to 
share their 
ideas, learn from 
one another, 
and self-reflect 
on their process 
and ideas.

5. TEST
In a longer lesson format this phase would allow for groups to actually test their 
solutions in the real world. In the shorter format, however, groups will test their 
ideas by presenting to the rest of the class and be voted upon by their peers.
Student Voting:
After hearing all six presentations, each student is given two votes to give to any 
other group. They can give both votes to one group, or one vote each to two 
different groups. In order to make an informed decision, students are given the 
following criteria to consider: 
• This group seemed to have chosen a real problem to address 
• Their idea seemed like it really might help solve the problem
• I enjoyed the presentation from this group

Teacher Assessment:
Teachers can make this an assessable task against the Marking Rubric included in 
the Resources section. Students should be provided with this at the beginning of 
the task.   

Student Self Reflection:
Student self-reflection is critical to learning. Thoughtful reflection via the  
Student Self-reflection Questionnaire provided in Resources is part of the 
Marking Rubric.

30 mins

http://couragetocare.org.au
https://couragetocare.org.au/resources/protected/syp/
https://couragetocare.org.au/resources/protected/syp/
https://couragetocare.org.au/resources/protected/syp/
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Upstander Stories Worksheet

Working with your group, read the story of a Holocaust survivor and 
Upstander(s) together and answer the following questions.

1. What is the name of the survivor in this story?

2.   What city/country were they living in when first impacted by 
the Holocaust?

3. How old were they when first impacted by the Holocaust?

4. What changed for them as a consequence of the Holocaust?

5. How was their life changed with the help of an Upstander?

6. What did the Upstander do to help?

7. If you could go back in time, would you help this person?

8. If so, what do you think you might do to help? 

9.     If not, what do you think would prevent you from helping and how might 
you overcome those barriers?

10. What about this story feels similar to the world today?

11. What are some words to describe how this story makes you feel?

RESOURCES 

http://couragetocare.org.au
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EXCELLENT  
(4)

GOOD  
(3)

REASONABLE 
(2)

POOR  
(1)

INCOMPLETE 
(0)

DESIGN 
THINKING

Students 
illustrated clear 
evidence of 
undertaking 
the 5-Step 
Design Thinking 
Process 
thoroughly.

Students 
appeared to 
complete the 
5-Step Design 
Thinking 
Process but did 
not fully reflect 
on it in their 
presentation.

It is not 
clear that 
the students 
completed all 
steps in the 
5-step Design 
Thinking 
Process.

Students 
clearly did 
not complete 
the 5-Step 
Design Thinking 
Process.

Students 
clearly did 
not complete 
any aspect 
of the 5-Step 
Design Thinking 
Process.

COLLABORATION

Students 
showed clear 
evidence of 
working well 
together 
as a group, 
supporting 
one another 
throughout the 
process.

Students 
seemed to work 
well together 
as a group, 
as there is no 
evidence to the 
contrary.

Students mostly 
appeared to 
work well as a 
group, with one 
or two outliers.

It was clear 
that one or two 
students did all 
the work.

The group was 
clearly quite 
dysfunctional 
and did not 
deliver to the 
requirements.

CREATIVITY

The students 
produced a 
highly creative 
solution.

The students 
produced a 
reasonably 
creative 
solution.

The students 
produced 
a solution 
that was not 
particularly 
creative or 
original.

The students 
produced a 
solution that 
was completely 
unoriginal and 
looks to have 
been borrowed 
from an existing 
idea.

The students 
did not produce 
a solution at all.

DEPTH OF 
SOLUTION

Students 
made a deep 
connection 
between a real-
world problem 
and a practical 
solution.

Students 
connected 
a real-world 
problem with 
a solution 
which was 
perhaps a little 
impractical.

Students 
connected 
a real-world 
problem to 
a completely 
impractical 
solution.

Students 
arrived at 
a solution 
that barely 
connected to 
their problem.

Students did 
not produce a 
solution at all.

PRESENTATION

Presentation 
clearly 
explained 
process and 
thinking and 
was highly 
engaging or 
entertaining.

Presentation 
somewhat 
explained 
process and 
thinking and 
was somewhat 
engaging/
entertaining.

Presentation 
described 
elements 
of process 
and thinking 
but was not 
engaging or 
entertaining.

Presentation 
did not 
describe either 
their process 
or thinking 
and was not 
engaging or 
entertaining.

Students did 
not present 
their ideas at 
all.

SELF 
ASSESSMENT

All students 
in the group 
provided 
thoughtful 
reflections 
on their 
experience.

All students 
in the group 
provided their 
reflections 
on their 
experience.

Most students 
in the group 
provided their 
reflections 
on their 
experience.

A few students 
in the group 
provided their 
reflections 
on their 
experience.

No students 
in the group 
provided their 
reflections on 
the experience.

Marking Rubric 

RESOURCES 

http://couragetocare.org.au
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Self-Reflection Questionnaire 

Congratulations for completing the Design Thinking Challenge!

Reflect on your experiences during this activity: working with your group to 
arrive at a problem, finding a solution to this problem, and then presenting this 
to your peers. Circle yes or no where applicable and think about the reasons 
why you answered in this way. 

This self-reflection questionnaire should be handed in to your teacher and will 
be included in your assessment.

Overall, I enjoyed this activity  Yes   /    No

I enjoyed/did not enjoy it because ______________________________________________________________________________

___________________________________________________________________________________________________________________________________________-

I found it difficult coming up with a problem I wanted to solve  Yes   /    No

I found it difficult coming up with solutions to a problem  Yes   /    No

I feel like the solution my group came up with could work  Yes   /    No

I did my very best to contribute to the group Yes   /    No

All members of my group worked well together  Yes   /    No

I understand what it means to be an Upstander Yes   /    No

Being an Upstander means  _________________________________________________________________________________________

___________________________________________________________________________________________________________________________________________

When next given a chance to be an Upstander I will try to take it because… 

___________________________________________________________________________________________________________________________________________

___________________________________________________________________________________________________________________________________________

RESOURCES 

http://couragetocare.org.au
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RESOURCES 

Philosopher Edmund Burke’s statement is often quoted, that “The only thing 
necessary for the triumph of evil is for good men to do nothing”. We are 
witnessing, even today, the wholesale destruction of civilian populations in 
parts of the world, so the battle is far from over. If we are to believe that 
change is possible, we must find an antidote.

Within the following stories, we meet survivors who battled extraordinary odds 
to tell their own stories, and we also meet good people who did something, 
not because they were saints or heroes but because common humanity 
demanded it.

Compiled and edited by renowned Melbourne editor, Julie Meadows, the 
Courage to Care Anthologies document 50 varied and compelling stories of 
survival and courage. Many of these survivors were children at the time, and 
now, more than 70 years later, they have chosen to share their stories to pay 
tribute to those who helped them survive.

To follow are short summaries of six of these incredible stories. Visit the 
Resources section of the Courage to Care website to find summaries of many 
more incredible stories of survival and brave acts of the Upstanders who saved 
them. To read the stories in full you can purchase the books.

Courage to Care Upstander Story Summaries

http://couragetocare.org.au
http://couragetocare.org.au/resources/books
https://couragetocare.org.au/resources/protected/syp/
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The Kindness of Strangers, by Anne Gouttman (Poland)

Anne Gouttman often wonders how one could possibly 
hide even a small child in a rucksack for any meaningful 
period of time. Yet this was Anne’s own story of survival at 
the age of three, when she was successfully smuggled out 
of the Podgorze ghetto to safety. Her new identity saw her 
passing successfully as a Catholic, and she loved her foster 
mother. After experiencing the trauma and horrors of war 
she struggled to readjust to life, and to the shock of learning 
when she was nine years old that she was actually Jewish.  

Read the full story here

Hedy’s Story, by Vivian Weldon (Austria)

Hedy, a middle-class Jewish girl from Vienna, went on a 
working holiday to Italy where she met and married a young 
Catholic. Their son, Gabriel, was born in 1939. By 1943, Jews 
were being deported and a failed escape led to the family’s 
capture. Imprisoned, Hedy took an extraordinary decision, 
claiming her 4-year-old son was seriously ill. She whispered 
to a doctor to save her child and he claimed that the boy had 
appendicitis. At the nearby hospital his normal appendix had 
to be removed. Resistance fighters subsequently smuggled 
him out of the hospital in a knapsack, moved him from 
house to house to the safe haven of his grandparents in the 
mountains where he survived till the end of the war. Hedy 
was transported to Auschwitz but also survived and the 
family were reunited after the war.

Read the full story here

RESOURCES 

Courage to Care Upstander Story Summaries

http://couragetocare.org.au
https://couragetocare.org.au/resources/books/
https://couragetocare.org.au/resources/books/
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Six Moves, by Floris Kalman (Belgium)

When Floris Kalman was eight years old she went 
into hiding for two and a half years, living in six 
different places over this period. She was frightened 
and afraid and, 50 years later, the trauma remains. 
She recognises that her family was lucky to have 
survived when so many others did not. She is also 
astounded by the decision made by her parents to 
separate from the children to give each of them a 
chance at survival. The alternate consequences were 
too terrifying to contemplate. 

Read the full story here

My Guardian Angels, by Harry Philips (Netherlands)

Harry Philips and his brothers did well to escape an October 
1942 raid that would have transported them to a Nazi labour 
camp. Thanks to a warning from a non-Jewish friend, Harry 
awoke his brothers, they climbed the back fence, ran through 
a neighbouring property and fled their village. After laying 
low for a few weeks at a farm owned by a family friend, they 
continued to run from one hiding place to another. While 
many courageous strangers helped them along the way 
despite the inherent danger, Harry was the only survivor of 
his whole family.

Read the full story here

RESOURCES 

Courage to Care Upstander Story Summaries

http://couragetocare.org.au
https://couragetocare.org.au/resources/books/
https://couragetocare.org.au/resources/books/
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Love, The Conqueror, by Helen Leperere (Poland)

For a story beleaguered by horror, cruelty and extreme 
hardship, this tale is unexpectedly also a love story. A young 
Jewish girl in a slave labour camp, so traumatised and 
shocked by her separation from her family. She exchanged 
her clean clothing for lifesaving food, but it was not until 
she met Pola that she really started to learn how to survive. 
A lifelong friendship had begun, and the interests of some 
handsome Allied prisoners of war kept their spirits intact. 

Read the full story here

As We Descended to Babi Yar, by Elena Gorodetski (Ukraine)

Elena was the daughter of a Polish father and a 
Jewish mother. At the time of the German invasion 
of Kiev her father was away working. In September 
1941 all the Jews were ordered to assemble and walk 
to the nearby ravine, Babi Yar, with the threat of 
being shot if they failed to comply. As Elena and her 
family were walking there a neighbour warned them 
that “there were machine guns in action all night 
down there!” so they slipped away and returned 
home. Naturally danger still awaited them and their 
landlord created a hiding place under their house 
where they survived with his help till the war ended. 
Over 100,000 Jews and others were massacred at Babi Yar.

Read the full story here

RESOURCES 

Courage to Care Upstander Story Summaries

http://couragetocare.org.au
https://couragetocare.org.au/resources/books/
https://couragetocare.org.au/resources/books/
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Those who cannot remember the past 
are condemned to repeat it. 
— George Santayana

These are edited excerpts from Courage to Care Vol 1: 28 Remarkable 
Stories of Rescue During World War II and Courage to Care Vol 2: 22 Further 
Remarkable Stories of Rescue During World War II.

Reprinted with permission.

To read the stories in full, you can find details of the Courage to Care 
anthologies on the Courage to Care website.

http://couragetocare.org.au
http://couragetocare.org.au/resources/books
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About Courage to Care

Inspired by extraordinary acts of courage amid the horrors of the Holocaust, 
Courage to Care believes that ordinary people have the power to make a 
positive difference in the lives of others. Our Upstander Programs motivate 
people to make a real difference in their community by standing up and taking 
action in order to create real change.

Delivered by our team of skilled and dedicated volunteers and featuring 
inspiring testimonies from Holocaust survivors, our Upstander Programs 
promote the acceptance of diversity with the aim of transforming bystander 
behaviour into Upstander action in our communities.

Upstander Programs encourage participants to become aware of their potential 
to make a positive difference, offering practical tools for standing up to 
racism, bullying and prejudice, whether in the schoolyard, workplace, or the 
broader community. 

Courage to Care delivers Upstander Programs free of charge to secondary 
and primary schools across Victoria via the Secondary Years Program (SYP) 
and Middle Years Program (MYP). These school programs are aligned to 
the Victorian Curriculum and run for just under two hours via incursions, at 
exhibitions delivered to a range of Victorian regional areas, and remotely to 
classrooms via the web when face to face sessions are not practicable.

Upstander Programs are also offered to community groups, workplaces, and as 
professional development programs for primary and secondary school teachers.

Founded in 1992, Courage to Care is a not-for-profit organisation that has 
delivered Upstander Programs to more than 142,000 students over this period. 

For further information and resources visit Courage to Care website

http://couragetocare.org.au
http://couragetocare.org.au/upstander-programs
http://couragetocare.org.au/upstander-programs/syp
http://couragetocare.org.au/upstander-programs/myp
http://couragetocare.org.au
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